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ABSTRACT
The purpose of this study was to capture the student voice regarding the
value, importance, and relevance of visual and performing arts education in public
schools. The host institution for the study was an urban school district in the
southern central United States serving 75,000 students, with 55% students identified
as Hispanic, and 52% of students experiencing poverty. Graduating seniors
responded via questionnaires with forced choice and open-ended items regarding
several topics, including what they do in their free time, how they perceive the value
of arts classes at school, access to arts classes and the match of their interests and
their satisfaction with the courses they took. Data were disaggregated and analyzed
by demographic groups, including gender, race, socioeconomic status and
participation in programs like emerging bilingual and special education to identify the
similarities and differences in student responses. Major findings revealed that
students indicated they personally value arts more than their peers or adults, plan to
pursue arts after graduation, believe arts are extremely (42.9%) and somewhat
v

(42%) relevant to success in life, rarely (29.5%) or never (17.1%) participate in arts
activities with their families, and do not participate in arts outside of school (24.1%).
Overall, students at campuses with lower percentages of students experiencing
poverty were more satisfied and courses matched their interests. They also had
better access to arts programs when selecting and registering at school and in the
community. Conversely, students of color, experiencing poverty, in special
circumstances (EB, SPED, MOB), and students with fewer arts classes, noted less
access, less match with their interests, and more dissatisfaction with the choices
available. Students wanted to be heard as evidenced by their high completion rates
of the open-ended items, where they also illustrated the successes and challenges
of virtual and limited arts participation during the pandemic. A strategic framework is
proposed to address excellence and equity in the arts in schools.
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CHAPTER 1: INTRODUCTION
In examining the history of public education in the United States, it is
interesting to note that our education and literacy were considered to be better in
Colonial America than in Europe (Rury, 2016). By the 1800s, economic and social
factors drove the establishment of statewide school systems, but also a widening
gap between wealth and poverty, industrialization, and a “class of unskilled,
penniless workers, and a high degree of cultural diversity” (p. 55). As education
continues to evolve with societies’ changes, from industrialization through the
progressive and post-war eras, educators continue to act and react accordingly,
sometimes to the detriment of schools, children, and teachers.
Vollmer (2016) noted that over the past sixty years, schools have been
assigned and have taken on additional tasks and responsibilities, while not one
minute has been added to the school day during that same period. In addition, the
focus on accountability for teachers and students has resulted in an unrealistic and
burdensome emphasis on standardized testing that has taken away recess, physical
education, and elective classes in general – and arts in particular – in favor of
remediation and interventions, especially regarding math and reading (Parsad &
Speigelman, 2012). In addition to high-stakes testing, institutional calls for increases
in college readiness, Science Technology Engineering and Math (STEM) education,
and Career Technology Education (CTE) courses have driven further changes in
priorities (Sawchuck, 2018; U.S. Department of Education, 2016). It is important to
observe the consequence of these shifts for our students.
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Prooday (2016) observed “a decline in kids’ social, emotional, and academic
functioning, as well as a sharp increase in learning disabilities and other diagnoses”
(para. 1). Others go further to suggest that the decades-long contract between
parents and public schools has changed from teaching children, to instead helping
parents raise their kids (Rury, 2016; Vollmer 2016).
Amidst these changes, the case for arts education is worthy of examination.
In the past 15 years, extensive brain research has highlighted the enhanced
cognitive functions that studying music foster (Collins 2014; Franklin, Moore, Yip,
Jonides, Rattry, & Moher, 2008; Hannah, 2016; Helmhold, Birbaumer, & Fiel, 2005;
Levitan, 2006; Locker, 2016; Schellenberg, 2006). I agree with others that arts
education is a fundamental civil right protected by the American Constitution (Parsad
& Seligman, 2012; Sabol, 2017). Arts education is important in developing wellrounded citizens and providing avenues for artistic expression and aesthetic
experiences. The arts are fuel for the brain, cognitive development, building socialemotional capacities and successful career skills that will help students succeed
throughout life (Catteral, Dumais & Hampden-Thompson, 2012; “Why is arts
education important,” 2019; “Music Matters,” 2018).
Purpose of the Study
The purpose of this study was to capture the student voice regarding the
value, importance, and relevance of visual and performing arts education in public
schools. While there is some literature reflecting the perceptions of adult
stakeholders regarding this topic (“Music Matters,” 2018), there is little research or
data to confirm how students think and feel about arts education. Further, if we truly
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believe that arts education is important for all students, there is a need to monitor
enrollment in these programs to ensure that all students are receiving the full benefit
of them, especially regarding at-risk students, students of color, and communities
with low socio-economic status. These students and their schools often face more
challenges. The teachers can be less experienced and standardized testing priorities
and negative public perceptions of education dictate that sparse funds be dedicated
to raising test scores as opposed to ensuring students have meaningful, creative,
and expressive experiences as part of a well-rounded education.
Research Questions
My research was guided by two questions: 1) What factors encourage or
inhibit students’ participation in secondary arts education in an urban school district,
and 2) How do these factors differ across demographic groups?
Significance of the Study
Several aspects of this study are significant to the literature and have
implications for district leaders and stakeholders in the way they fund, staff,
structure, and support arts programs in public schools. Among the most interesting
is the way students and others view the value of arts education in public schools,
and how courses offered can meet, or fail to meet, students’ needs and
expectations. Sampling students from diverse backgrounds allowed me to examine
differences across demographic groups in terms of how they access and value arts
participation. These results led to the need for strategic planning from a district
perspective to close gaps that exist, and to offer and design courses and curricula
that respond to the needs and interests of such a diverse population. With increased
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demands on time and accountability for schools, districts may use this study to
determine how they are best meeting the needs of their students and families,
especially given increasing competition from private and charter schools. Since
student voice is lacking in most of the research and literature, this study makes an
important contribution to our understanding of the factors that encourage or inhibit
student participation in school arts programs. Further, this study provides
quantifiable evidence to support arts education, which can be used to bolster both
funding for quality programs in public schools as well as to fund additional research
to expand this study and explore the findings further.
Limitations
This study was conducted within a single urban school district with students
who are seniors (12th grade) in their final months prior to graduation from high
school. While the study was initially intended for 11th and 12th graders, it was not
possible to include 11th graders during a pandemic with limited access to students.
Ideally, and to capture a more complete picture of student voice and choice
regarding arts education, research should be conducted in the 5th grade as students
are transitioning to secondary education and making elective choices for the first
time. This could provide some important background as to the beginning of the fine
arts elective journey, but this is not the approach that I used. There are several
reasons for my decision including the young age of the potential participants, the
idea that middle school is more of an exploratory time while high school is more for
career and college preparation, and external factors such as the variety of course
offerings in middle schools, especially in an urban setting where there are likely

4

restrictions due to budget cuts, other priorities, and lack of facilities and teachers. In
addition, if time and financial resources were not a consideration, I think it would be
valuable to conduct a longitudinal study, which would gauge students’ perceptions
as they progress from 6th through 12th grades, providing valuable input regarding
student recruitment, participation, and retention in arts programs in schools.
Delimitations
While it would have been interesting to include in this study an examination of
student voice with all elective course choices, including athletics, CTE, and other
academic programs, I did not consider those options for this study.
I also considered whether to delimit the study to just one of the four arts
disciplines to be studied. There is a good body of work regarding music education
thanks to numerous local, state, and national music organizations and activities as
well as music education research journals. Conversely, there are fewer studies
regarding art, dance, and theatre education as many of these content-specific
organizations and publications were organized later, using the models set forth by
music educators. It would also be valuable to compare districts with both similar and
different demographics and arts course offerings to see how student choice and
participation is expressed across regions, states, and national levels. However,
those studies and approaches were beyond the scope of this one, and should be
considered among the implications for further research based on the findings here.
Definition of Terms
For this study, I defined secondary arts as those courses offered for students
in grades 6-12 as well as any course in high school that qualifies for an arts
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graduation credit in one or more of the following four disciplines: art, dance, music,
and theatre.
Setting
The host institution for this research was a large urban public school district in
a capital city in the southern central United States. The district currently educates
over 75,000 students and is one of the fastest-growing metroplex areas in the
country. Their 120 campuses and 5,500 teachers embrace diversity, where all are
welcome. In their effort to reinvent urban education, the district actively pursues
partnerships with universities, governmental offices, businesses and communities to
ensure all students are prepared for college, career and life. The district is one of the
largest “No Place for Hate” districts in the country, and welcomes regular arrivals of
refugee families speaking multiple languages. Like many urban districts, enrollment
is decreasing due to high cost of living and a number of desirable nearby charter
schools and suburban districts, where the cost of living is more affordable. Declining
enrollment also dictates reductions in per-student funding, and coupled with the
state’s funding formula, which requires this district to pay nearly every other dollar of
property tax revenue collected back to the state, this means funding decreases each
year. The city has been historically divided racially, and low-income neighborhoods
that have been ignored for decades are now being gentrified. This change in
demographics adversely affects enrollment in those neighborhood schools as older,
established families who are generally of a lower socio-economic status move out. In
their place, younger adults with healthy incomes are moving in but are not enrolling
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children in those neighborhood schools, either because they have no children yet, or
because they choose charter schools or have the means to afford private schools.
Regarding visual and performing arts, the district considers itself to be arts
rich and has committed to a creative learning process that trains every teacher in the
district to use creative teaching strategies via arts integration to fully engage all
students in their learning. The district also offers a robust set of arts electives not
available in the surrounding charter and suburban schools, yet it struggles to
continue offering them with equity across the district given decreasing student
enrollments and the resulting decrease in district funding.
Positionality
I am a product of public education myself. I was not only saved by the arts,
but the arts helped me construct a rich life of meaning and service, acquire
advanced degrees, and experience career success beyond what I could have
dreamed. As a result, I cannot imagine a world without arts education in public
schools. The important skills I have honed through years of active practice and
participation in performing arts programs have helped me succeed in academics,
non-profit organizations, and even an unexpected and successful international
corporate career among colleagues with private educations and master’s degrees in
business administration. The arts have also given me a rich aesthetic experience of
questioning, exploration, and deep expression of emotions that cannot be
communicated with words.
As an arts educator and leader, I have observed through my classroom and
administrative experience that not all students are able to pursue their elective
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choices for a variety of reasons, and that students are not treated equitably when it
comes to access and excellence in public school arts programs. I take seriously the
opportunity and responsibility to advocate for a learning environment that enables
everyone – regardless of economic, social, or cultural capital – to reap the rewards
of exploring and participating in quality arts education programs in school. The
benefits of arts education continue beyond the aesthetic, cognitive or physiological.
Speaking from my experience teaching mariachi in public schools for eight
years, I know one way to authentically engage parents in schools is to have a
successful music program. In addition, teaching mariachi specifically had an
enhanced and unexpected effect. In Grand Prairie, Texas, where I taught for 6
years, I had the pleasure of starting programs on every secondary campus in the
district until we had additional full-time mariachi staff to cover each school. I know
from speaking with my arts administrator over the years that one of the biggest
reasons for the district’s support of rapid expansion of the mariachi program was the
results it fostered among students and their families. Prior to the growth and success
of our mariachi program, the majority of my students were not involved in other
music programs, or any campus activity for that matter. These were not students
that were taken from other programs on campus, as had been a fear of some of the
other music teachers, but rather students who were learning new skills and finding a
way to express themselves and engage in school like they had not before. They
found other students with whom they could identify and share common interests.
They thrived individually and as an ensemble because of the high engagement and
high expectations that participating in a successful program required. One of the
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best parts of their performances was watching parents react to their children on the
stage. I had not realized the impact that seeing their children playing and singing in
Spanish would have on the parents, who were sometimes in the United States as
undocumented citizens. These parents, who were caring and hard-working, avoided
school campuses, some because of their immigration status, and others because
they were not comfortable communicating in English. However, when it came time to
attend a parent booster meeting or a performance, work to raise funds, or make
traditional dishes to be shared at a performance, not only did the parents and others
volunteer enthusiastically and offer to decorate the stage and help with logistics, or
to drive students and gear all over the metroplex, but also, they brought their
extended families, church members and neighbors in tow. This was something I had
not anticipated, and neither did campus and district administrators. Hidden in my
belief in high standards and a quality music education and curriculum were a cultural
and multi-generational subtext and benefit that I had not considered. I knew I wanted
my students to feel a sense of accomplishment and pride in their efforts, and that I
had high expectations for their academic, behavioral and musical outcomes, and
that I wanted them to be stellar citizens in their schools and communities, yet I had
not realized that the study of mariachi was also binding these families together –
families that sometimes did not have the time or the energy or the language to do
so. In addition, through mariachi music, these families were acculturating to their
new environment in the United States while honoring the rich culture and traditions
of their Mexican heritage. At the time, we were not fully aware that their active
participation in a sustained and rigorous course of instrumental study was also
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challenging their brains and their bodies to work and to grow in unique ways. As
current research demonstrates, as with this personal example alone, it is difficult to
argue that not only does arts education fit in public schools, but that it is imperative
to the social, emotional, and cognitive development of all students.
I can speak from my personal background that my participation in the arts in
public schools has resulted in my success in diverse and unexpected ways, and I
understand deeply the powerful effect a similar experience can have on all children. I
also think it is no surprise that as we have placed an increased emphasis on
standardized testing and the resulting scores, schools and students have suffered
more problems, greater truancies, apathy from parents and students, and a decline
in graduation rates for students and job satisfaction for teachers. If we truly want to
serve our students’ needs in public education, their voice and the data in the debate
regarding the significance of arts education in public schools urges further study.
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CHAPTER 2: LITERATURE REVIEW
Considering education’s impact on social change, Rury (2016) asked, “Can
schooling help to change the prevailing social structure, or does it simply reinforce
existing patterns of inequality?” (p. 81). Among the many benefits of arts education
are increased student engagement and academic success in school and beyond
(Catteral, Dumais, & Hampden-Thompson, 2012; Collins, 2014; Franklin et al., 2008;
Gardner, 1992, 1997; Hannah, 2016; Harmony Project Annual Report, 2018;
Helmhold, Birbaumer, & Fiel, 2005; Levitan, 2006; Locke, 2014; Parsad &
Spiegelman, 2012; Pink, 2006; Rushlow, 2007; Schellenberg, 2006; Schwartz, 2015;
Winner & Hetland, 2007).
There is clear evidence in the literature of the negative effects of chronic
absenteeism on overall student success (Florida Department of Education, 1990;
Taetle, 1999) where 9th grade attendance was a better predictor of dropout rates
than 8th grade test scores (Allensworth & Easton, 2007). Indicators reflecting poor
attendance, misbehavior and course failure in sixth grade can be used to identify
60% of the students who will not graduate from high school (Balfanz & Byrnes,
2007). We also know that attendance and student success is affected by the poverty
and high mobility of some communities, and that those students who do not attend
school may also suffer from poor academic achievement, lack of motivation to
succeed in school, poor self-esteem and confidence, behavior problems, and lack of
parental engagement, among others (Fitzpatrick, 2006; Florida Department of
Education, 1990). One study that specifically addressed this topic cites three
significant benefits of participation in arts programs at school:
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Students with lower absent rates had higher GPAs; students not enrolled in
arts electives had significantly higher absent rates than those students with at
least one arts elective; and students with low GPAs (“at-risk”) who were not
enrolled in arts electives had significantly higher absent rates than those
students who were enrolled in at least one arts elective. (Taetle, 1999, p. 50)
Rushlow (2007) posited that the arts are essential to our history and culture:
“Without exception, every culture has left artifacts that help us know who they were
and how they lived. From cave paintings and Greek sculptures to Egyptian pyramids
and Native American pottery, art tells us how different civilizations have lived and
worked” (para 5). Likewise, legendary conductor and educator Eugene Migliaro
Corporan (2005) claimed that music has existed in every culture since the beginning
of time, and that before humans could speak they began singing, creating a way to
communicate emotion and building a fine art that preceded everything, even
language. For instance, the practice of Confucianism in Imperial China required the
use of skilled musicians playing multiple instruments, the Incas in Peru taught music
as a central part of education in the 1350’s (Mark & Gary, 1999), and, based on my
experiences traveling in South Africa, when their national anthem is played, crowds
sing it heartily, in three-part harmony no less!
I believe the reason music exists in every culture since the beginning of time,
including those with no written language (Kiester, 2004), is because music is an
essential part of everyone. Gardner’s (1990) study corroborated this belief by
identifying music as one of the seven core intelligences inherent in the way everyone
learns: thinking, acting, and/or reacting musically. In fact, music is considered to be
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so important even in the current wave of standards-based education that it is listed
as one of the core curriculum subjects in the No Child Left Behind Act of 2001 (H.R.
1, 2001-2002) as well as in the Every Child Succeeds Act of 2015 (S.1177, 20152016). Research continues to find that students who are involved in music perform
better in school, have higher levels of self-esteem, become outgoing leaders in high
school and college, and develop creative tools to tackle whatever they pursue in life
(Helmbold et al., 2005; Pink, 2006; Schellenberg, 2006; Schwartz, 2015; Streeter,
2009).
As an arts educator and leader, I have the opportunity and responsibility to
advocate for a learning environment that enables everyone – regardless of
economic, social, or cultural capital – to reap the rewards of exploring and
participating in quality arts education programs in school. More importantly perhaps,
I have a moral imperative to ensure that students have access to experiences that
will make a positive and lasting impact on their lives by removing barriers to their
participation and success. This necessitates ensuring that equity of choice in the arts
is available to every student; cultural capital and wealth are considered as strengths
and are used to inform program design and offerings; teachers are highly qualified
and supported; facilities and equipment are excellent and updated regularly; and that
negative effects of institutional racism are disrupted and reversed by those in power
rather than replicated, especially when it comes to historically marginalized
populations (Catteral et al., 2012; Florida Department of Education, 1990; Helmhold
et al., 2005; Moll et al., 1992; Rushlow, 2007; Schellenberg, 2006; Swartz, 1997,
Texas Cultural Trust, 2019; Yosso, 2005; Winner et al., 2007).
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Through writing, visual art, singing, playing instruments, moving, listening,
composing, improvising, performing, and other creative processes, students explore
and develop their innate abilities in the arts (Music Matters, 2018; Schwartz, 2015;
Why is arts education important, 2018). In addition to learning basic competencies
and skills required for the study of the arts, students also learn important life skills to
accompany them through physical, intellectual, emotional, and aesthetic growth
(Phillips, 2012; Rushlow, 2007). By performing in an ensemble with their peers and
working with qualified teachers and professional artists, students also learn values
such as honesty, responsibility, dependability, respect, patience, getting along with
others, creative and collaborative problem-solving as an individual and as a team,
and pushing themselves beyond their perceived limitations (Streeter, 2009; Texas
Cultural Trust, 2019). In this safe, positive and nurturing environment, students also
learn new and healthy ways to express themselves creatively while steering away
from destructive patterns. Lastly, they learn about the transformative power of the
arts to cultivate understanding, provide healing, share stories and histories, and
promote change.
The onslaught of brain research in the last two decades continues to
demonstrate that, among the many benefits of music instruction, accelerated
function is one (Collins, 2014; Locker, 2014; Pink, 2006). Fortunately, this includes
what educators and musicians have known for years but have been unable to
definitively quantify or qualify: that there are many benefits of studying and
participating in the arts that go far beyond mastery and performance (Phillips, 2012;
Streeter, 2009; Texas Cultural Trust, 2019). One five-year study led by researchers
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from the Brain and Creativity institute at USC examines and analyzes the impact of
music instruction on children’s cognitive, emotional and social development, finding
that their “exposure to music and music instruction accelerated the brain
development of young children, primarily in the areas of the brain that are
responsible for language development, sound, reading skill and speech perception”
(Hannah, 2016, para 1). Locker (2014) found that music training, for example, has a
biological effect on children’s developing nervous systems, and that active
generation and manipulation of sounds helped music rewire the brain. Kraus (2014)
showed that students who played an instrument in class had more improved neural
processing than the children who attended a music appreciation group. Collins
(2014) illustrated that playing an instrument engages nearly every area of the brain
at once, and that the fine motor skills required strengthens both hemispheres of the
brain, increasing the volume and activity in the Corpus callosum. She goes further to
state that musicians often have higher levels of executive function, enhanced
memory functions, with their highly connected brains giving memories multiple tags,
such as a conceptual tag, an emotional tag, an audio tag, and a contextual tag
(Collins, 2014).
Similar mental habits were noted by Winner and Hetland (2009) in a study of
visual arts in middle school, including visual-spatial abilities, reflection, self-criticism,
and the willingness to experiment and learn from their mistakes. Unfortunately, most
visual art learning stops around the 6th grade (Rushlow, 2007).
The rewards of active participation in the arts can extend to a lifetime for
those who manage to continue beyond their school years, including in some
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unexpected ways. Another study examined the effects of art at the neural level
among post-retirement adults. Participants were randomly divided into two groups,
one producing art and one evaluating art. The findings showed greater spatial
improvement in brain connectivity among those producing art, and were the first to
demonstrate the neural effects of art making on stress resistance in adulthood
(Bolwerk, Mack-Andrick, Lang, Dorfler & Maihofner, 2014). The growing interest in
adult coloring books is another example of the extracurricular benefit of arts
participation. As a mode of therapy that began with use in cancer patients to
increase comfort and decrease anxiety, this practice has gained in popularity for a
number of therapeutic benefits. Not only have people reported stress relief from
engaging in art and coloring, but also there are physiological changes while coloring
that researchers have noted, including changes in heart rate and brainwaves
(Dovey, 2015). With defined, identifiable, and quantifiable results such as these
examples, I find it difficult to agree with arguments that active participation in the arts
has no place in public education.
The benefits of arts education continue beyond the aesthetic, cognitive or
physiological. Streeter (2009) found through student concept mapping in Title I high
schools that, in their own words, students noted that self-esteem, teamwork,
interpersonal skills, and the unique learning environment of active participation in
guitar ensemble classes at school were all important features of their program. A
report of findings from four longitudinal studies regarding the arts and achievement
in at-risk youth confirmed that the arts are crucial to helping at-risk youth overcome
barriers and succeed in school and in life (Catteral et al., 2012).
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Access
Equitable access to quality arts programs is key, which can be especially
difficult to implement and maintain in larger districts with diverse demographic
groups. It is one thing to offer arts programs in public education, and quite another to
ensure that students in the better schools and the more upscale neighborhoods are
not the only ones reaping the benefits of these programs: “the dominant school
culture generally represents the privileged voices of the white middle and upper
classes” (McLaren, 2003, p. 246). Avoiding the “class ceiling” for access and
achievement in the arts merits further examination. The negative side effect of art
programs being slashed or eliminated altogether surfaced in England as the result of
research that found the most successful actors came from all the “posh” schools,
and not from the public schools where many arts programs have been withdrawn
(McAvoy, 2016). The following quote is from the study McAvoy referenced in his
interview:
Following the findings of the Sutton Trust last week, which reported that a
privately educated elite enjoyed a hugely disproportionate presence in British
professions, the research describes the acting industry as ‘heavily skewed
toward the privileged.’ The authors scrutinized a large database of British
actors to reveal there are now relatively few working-class actors compared to
the population as a whole, and that they earn less than their middle-class
equivalents because of a ‘class ceiling’. Academics from the London School
of Economics and Goldsmiths University of London analyzed 402 written
survey responses from actors and conducted around 50 interviews. Their
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results paint a disturbing picture of imbalance, and even prejudice, in show
business. (Thorpe, 2016)
These results can be unsettling, even for private institutions, but not
surprising when considering Bourdieu’s work and his belief that class, culture and
power are interconnected: “Bourdieu argues that education actually contributes to
the maintenance of an inegalitarian social system by allowing inherited cultural
differences to shape academic achievement and occupational attainment” (Swartz,
1997, p. 190). He goes further to posit that “the educational system—more than the
family, church, or business firm—has become the institution most responsible for the
transmission of social inequality in modern societies” (p. 190). With this in mind,
coupled with the other inherent challenges schools and their processes play in
cultural and social and reproduction, it is important to consider what remedies can
be used to disrupt these systems.
As a contrast to the British example of the negative effects of withdrawing arts
education from public schools, other programs that specifically target lower-income
students in public schools have shown significant, positive results with long-term arts
participation. In Los Angeles, where 68% of public elementary schools do not teach
instrumental music, the Harmony Project has joined public and private resources
resulting in a lasting impact over two decades. As one measure of their success, the
organization reports that 98% of Harmony Project seniors have gone on to college,
despite a dropout rate of 50 percent or more in their neighborhoods (Annual Report,
2018).
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Integration
As priorities shift and funding for public education shrinks (Schwarz, 2015,
para 1) and programs disappear, schools and districts need to find other options for
optimizing the benefits of arts education. There are other problems that plague
public schools in the United States. In addition to the lack of funds, the declining pool
of new teachers, and an emphasis on high-stakes testing, public opinion and
discourse about schools are frequently negative. Vollmer (2016) posited that public
education is under attack as never before, where bashing schools has become:
A blood sport. A dangerous game in which sensational headlines publicize
half-truths, statistics are used out of context, false comparisons are made
between past and present, public vs. private, us versus them, and test results
are reported in the worst possible light. (para 2)
One idea taking hold in communities across the United States is arts
integration, i.e., teaching content of various core curriculum through the use and
integration of various forms of art. One example is the Integrated Arts Academy
(IAA) at H.O. Wheeler in Burlington, Vermont. It began a decade ago as an effort to
break up the socioeconomic imbalances in the district. Both elementary schools in
Burlington’s North End were failing and both had high levels of poverty (95 percent
of students qualified for free and reduced-price lunch), a large refugee population,
and many English-language learners. Bobby Riley, the school’s principal explained,
“Higher analytical thinking and reasoning and student voice fit so well with the arts”
(Schwartz, 2015, para 4). This school has invested time and energy in training
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teachers to collaborate, which appears to be one of their keys to success, and the
students have enjoyed the benefits:
Before IAA became an arts-integrated magnet school, only 17 percent of its
third-graders were proficient in math on the NECAP test, Vermont’s
standardized test. After five years, 66 percent met and achieved the
standards…Riley says referrals to the office are almost nonexistent during
arts integration periods, and students and their families are more engaged
with the school. The program is also helping connect parents from immigrant
communities to the school. ‘Arts is a big part of many of their cultures, so I
think they appreciate that experience,’ Riley said. (Schwartz, 2015, para 5)
At other schools where arts integration is the exception instead of the rule,
individual teachers overcome challenges and roadblocks to implement this concept
in their teaching because they know it works:
‘Arts integration seems to be the best form of differentiation out there because
it taps into so many different interests and abilities and forms of learning,’
Peterson said. ‘I have to keep remembering and reminding myself that this is
one of the best avenues to take. Because when the kids are learning through
the arts, they end up getting a deeper understanding and the concepts end up
sticking much better.’ (Schwartz, 2015, para 18)
In addition to the educational benefits of arts education and integration, Pink
(2006) clearly believes the importance this kind of background can have in a realworld business setting, stating that fine artists are known for creating new and
unexpected things that will change the world, and these are important abilities and
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qualities in an environment where out-sourcing back-office jobs has become
commonplace.
In a Scientific American article supporting the inclusion of the arts in STEM,
hence STEAM, Pomeroy (2012) shared the following examples:
Camouflage for soldiers in the United States armed forces was invented by
American painter Abbot Thayer. Earl Bakken based his pacemaker on a
musical metronome. Japanese origami inspired medical stents and
improvements to vehicle airbag technology. Steve Jobs described himself and
his colleagues at Apple as artists. (para. 5)
Beyond the connections with science, and technology, art participation is
recognized for providing valuable life skills as well as being an important link to
career and business success. In a presentation to the Education Committee in the
Texas Senate chamber during the 2009 session, Pink (2009) shared the realization
that as an attorney, business consultant, and author, not an arts person, he had
discovered that arts classrooms play a pivotal role in preparing students for career
success. He was followed that morning by a chief systems engineer on the
International Space Station, an IBM master inventor, and the Director of K-12
Education at AT&T, all performing musicians, who said he is right. AT&T executive
Raymond Hartfield went on to say that his company looked for students with arts
backgrounds in hiring and it quite often was the deciding factor in who was selected
to fill a position. Others are recognizing the importance of arts education as well:
Policymakers and civic and business leaders, as reflected in several recent
high level task force reports, are increasingly recognizing the potential role of
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the arts in spurring innovation, providing teachers with more effective
classroom strategies, engaging students in learning and creating a climate of
high performance in schools. (President’s Committee on the Arts and the
Humanities, 2011, Executive Summary section, para.5)
The President’s Committee on the Arts and the Humanities goes further to
recommend deeper collaboration between professional associations, federal and
state agencies, and arts educators to deal with the issues of equitable access and
encourage schools to use creative learning approaches as well as to expand
opportunities for professional teaching artists to increase the quality of arts
education in our public schools through sustained relationships over time, including
professional development and curriculum. They also encourage the use of federal
and state policies to enact programs to strengthen teacher quality and improve lowperforming schools, as well as expand systematic data collection regarding the arts
(President’s Committee on the Arts and the Humanities, 2011).
Summary
I have examined some of the challenges facing schools today, including
increased demands on public education, lack of funding and public support, and
replacing arts and fresh air with remediation and interventions aimed to help
students increase their outcomes on standardized tests. I also have considered
several aesthetic, scientific, interpersonal, and cognitive reasons that arts education
is important.
I am left to ask, where do we go from here? Is traditional arts instruction still a
meaningful and viable part of today’s public school curriculum given everything
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schools are expected to accomplish? Is the message of learning through the arts so
powerful that we should be investing in a full-force implementation of arts integration
in the classroom across curricular areas? Should we expect outside arts
organizations and community members to fill in the gaps where our public school
course offerings and funding fall short? Should we, as many arts educators suggest,
forget the cognitive and academic reasons for teaching music and all the arts, and
simply enjoy the rewards that come from teaching the arts for art’s sake? I suggest
that the solution, just like the problem, is a multi-faceted one that begins with
analysis that requires an understanding of student voice and choice in visual and
performing arts education in schools.
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CHAPTER 3: RESEARCH METHODS
Purpose of the Study
The purpose of this exploratory quantitative study was to discover the factors
that encourage or inhibit students’ participation in secondary arts classes in a large
urban public school district in the southern central United States. Student voice and
choice is generally defined as their experiences in requesting and participating in
arts classes during the school day for credit. A comparison of how those factors
differ across demographic subgroups is included in the study of this central
phenomenon.
Research Questions
My research was guided by two questions: 1) What factors encourage or
inhibit students’ participation in secondary arts education in an urban school district,
and 2) How do these factors differ across demographic subgroups? In this chapter, I
describe the research methods I used to find answers to these questions.
Research Paradigm
This exploratory research paradigm includes a cultural lens, which views arts
education in public schools as not only a fundamental need for human development,
but also a civil right and a matter of social justice (Creswell, 2013; Gardner, 1992,
2007, 2011; Sabol, 2017; Thorpe, 2016). As such, it was important to not only
identify whether students are taking advantage of these programs and all they offer,
but also to examine any patterns that exist regarding the access to and participation
in these programs when considering institutional supports or barriers, family
background and experience with arts education and participation, and student

24

demographics including gender, ethnicity, socio-economic status and geography. In
asking students to reflect on their experiences in arts classes in secondary school, I
expected to see significant variability in their responses. While some students
identified themselves as devoted arts students year after year, I anticipated that
most others would only have taken the one course (two semesters) required for high
school graduation credit. I also anticipated that there would be a wide variety of
responses regarding students’ experiences with the adult stakeholders in their lives
regarding arts classes in school.
Inquiry
The mode of inquiry included quantitative sources and cognitive interviews to
draft and finalize the survey, as well as analysis of documents and reports obtained
from the host institution at the district and campus levels, district academic and
demographic data, as well as a brief questionnaire intended for students at all 12
area high schools within the district. For this multisite study, the unit of analysis was
graduating seniors as part of the districtwide senior exit survey. My original plan was
to administer a survey of my own design to 11th and 12th graders regarding their arts
experiences; however, the COVID-19 pandemic and virtual schooling complicated
data collection and threatened sample size as well as the potential response rates.
Working with the host institution, the solution was instead to ask all respondents on
the senior exit survey two questions about arts participation, with an option to link to
a more detailed survey similar to the one I had initially drafted.
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Sample
Because the host institution requires informed and active parental consent for
all research including students, the sample size would have been dependent upon
the volume of parental consent that was given. The host institution recommended
oversampling to address my concern about getting an adequate number and variety
of students’ parental approval to study the differences reflected in the diverse groups
such as economically disadvantaged, race, geography, course enrollment, academic
records, and other data to adequately answer my second research question
regarding inequities. Using this oversampling approach, a statistically significant
subset of the students representative of these differences could have then been
obtained by using purposeful sampling to ensure an adequate answer for the second
research question regarding any demographic differences that emerge from the
data. My original questionnaire was also prepared in both English and Spanish to
assure that emergent bilingual students in the district would have a choice of
language in which to take the survey, thereby increasing the possibility of responses
from the districts’ Spanish-speaking population. However, the solution for my survey
to be a subset of the districtwide survey, which was only administered in English,
obviated the need for me to obtain parental consent and to administer the survey in
both English and Spanish. The district’s senior exit survey also has had historically
high completion rates, which was true again in 2021 despite the challenges of virtual
schooling. As a result, I was able to obtain representative samples of all the major
demographic groups in the district.
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Timing
Originally, I was going to collect data in 2020. However, due to the COVID-19
pandemic, there was a year’s delay and much uncertainty about whether I would be
able to survey the students at all. Finally, the school district administered the
questionnaires to graduating seniors from April – May in 2021 as part of the annual
senior exit survey process.
Instrumentation
The questionnaires were available to be completed electronically via cell
phones or on campuses computers, iPads, notebooks, or tablets as available to
students during the school day or at home. The goal of this design was to facilitate
students’ ability to complete the questionnaire easily while at school, or on their cell
phones at any time that was convenient for them. This method of dissemination
facilitated simple questionnaire administration as well as ease and integrity of data
management once completed.
My consultations with both the host institution department of research and
evaluation as well as the UNM IRB informed the design, process, and execution of
the proposed student survey. The district-created senior exit survey contained 49
questions (see Appendix A), including two questions regarding arts participation, and
the arts survey consisted of an additional 20 questions (see Appendix B). Both
questionnaires contained a variety of response options, multiple choice, choose all
that apply, open responses, and matrices. The arts survey total answer options
included five multiple choice questions, one true/false question, six Likert-type
questions, three questions about importance of arts, and five open response items.
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A number of these items have several responses each to facilitate ease of
completing the survey for participants, and to avoid survey fatigue while also giving
the appearance of not requiring a great deal of time to complete the questionnaire or
asking too many questions. The estimated time to complete the arts survey if all
questions were answered was 13 minutes. Both surveys were administered by the
district using Qualtrics, an experience management platform. The district included
appropriate instructions, contact information, and acknowledgements.
Data Collection Procedures
I designed the student questionnaire to be administered digitally on multiple
platforms for students who may not have had access to electronic devices or the
Internet at home to complete the survey. The host institution (the school district) did
not require active parental consent. The University of New Mexico did not require
IRB approval for the revised method of collection since the host institution was
administering the survey and because I received deidentified student data, including
demographic, academic, and enrollment data (see Appendix D).
Prior to the dissemination of the arts questionnaire, I conducted cognitive
interviews with select students and consulted with the host institution’s Department
of Research and Evaluation and the Associate Superintendent for High Schools to
determine the design and selection of the final questions. Students who participated
in the cognitive interviews were not eligible to respond to the questionnaire during
the official data collection period. Schools set aside time during the school day for
students to complete the district’s survey in an effort to ensure a robust response
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rate. The district emailed survey reminder links to students as well as text messages
per the host institution’s regular protocols.
Statistical Analysis
I conducted analyses to determine not only what factors encourage and
inhibit arts participation, but also how these factors differ when controlling for
ethnicity, socio-economic status, academics and other demographics. I analyzed
descriptive statistics and contingency tables for the quantitative data. I sorted and
coded the responses to open-ended items to categorize themes and trends that
emerged from the qualitative data.
The arts questionnaire I developed included primarily forced-choice items that
I used to create categorical and continuous variables as well as open-ended
questions that provided qualitative responses. The brevity of the questionnaire
facilitated a clear and quick construction of the codebook. I constructed a number of
charts and tables to find patterns and meaning in the data. The findings from the
quantitative and qualitative responses helped me form a picture of what students
think about their arts classes and their experiences in them.
The first step in analysis was to calculate the appropriate descriptive
statistics, which included frequencies and percentages for the categorical data. For
continuous data, I examined descriptive statistics such as mean, median, minimum,
maximum, and range. In addition, cross tabulation via contingency tables revealed
similarities and differences in students’ perceptions of and experiences with arts
education.

29

Questions regarding potentially sensitive data such as absentee rates,
mobility, and poverty, and ethnicity were not included in the questionnaires.
However, since they provided desirable information that could have influenced my
understanding of differences among students and arts programs, the host institution
provided those de-identified data following completion of the survey administration
and labeled the data with the study ID numbers that they assigned. Once the district
gave me access to the data, I conducted analyses based on demographics,
enrollment, attendance, and grades of the student respondents, cross referencing
using the district-assigned study ID numbers for the students. Careful coding of the
qualitative data of students’ comments to open ended questions provided a richer
and more comprehensive understanding of their perceptions as opposed to simply
relying on quantitative data from the brief questionnaire.
Based on the literature review, I expected to find that enrollment in arts
classes had a positive relationship with student attendance and academic success in
school regardless of demographics and other variables. I also anticipated that in this
large urban district, there would be variances among the quality and quantity of the
students’ experiences based on the demographics of the schools they attended as
well as their own cultural capital in accessing and participating in arts classes in
school. While the initial focus of the questionnaire was to use arts participation as
the primary dependent variable, this research afforded me the opportunity to
examine other factors related to student success and enrollment in arts classes.
One challenge with this type of research is to measure the more qualitative
aspects of student success, such as motivation, self-esteem, positive behavior, the
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quality of an arts program and its relative support and priority within a given school
community and/or population. Because I included open-ended questions related to
these concepts that are more difficult to measure, I was able to examine the
relationships between a variety of independent variables as well as complete careful
coding of the qualitative open responses.
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CHAPTER 4: RESULTS
The purpose of this study was to investigate student voice to identify the
factors that influence whether students take more or fewer arts classes in secondary
public schools, and to disaggregate the data to determine if any differences exist
among various demographic groups. The results of answering these research
questions can be used to inform policy, practice, programming, funding and other
aspects of arts offerings during the school day. The host institution for this study was
an urban school district in the southern central United States with a variety of high
school settings and a broad spectrum of students and families regarding
socioeconomic and geographic differences across the city, including race, families
experiencing poverty, school size and specialty, and arts offerings. In addition to
administration of the survey and deidentifying individual students by assigning a
study ID, the host institution district provided data for secondary analysis. I used
these data to create variables for grade point averages (GPAs), number of arts
semesters completed, and categories for students who received special
designations at least once during their four years of high school, such as emerging
bilingual students (EB), students in special education, and students who changed
high schools one or more times (MOB).
The district administered the digital surveys to all graduating seniors in the
host institution district in the spring of 2021. The total eligible population for this
senior exit survey was 4,600 and 3,135 students completed the district’s survey, for
a response rate of 68.1%. Of those 3,135 respondents, 266 students answered
some or all of the questions on the arts survey I designed and that was linked to the
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district’s survey, for a response rate of 8.4% of the total completed senior surveys.
Both surveys garnered responses from students similar to the overall racial and
economic demographics of the district as displayed in Table 1.
Table 1
District Demographics Compared to Survey Respondents
Demographic

District Overall
(%)

Senior Survey
Respondents (%)
n=3135

Arts Survey
Respondents (%)
n=266

Hispanic

55.0

53.2

47.7

White

30.1

31.5

35.0

Black

6.6

7.1

7.5

Asian

4.5

4.8

6.0

Other Races

3.8

3.3

3.8

SEPa

51.9

52.6

46.2

a

Students experiencing poverty

As illustrated in Table 1, respondents to the art survey varied slightly from the
district and senior surveys in that fewer Hispanic students and students experiencing
poverty (SEP) completed the arts survey when compared to the overall percentages
of students in the district, while slightly more White, Black, and Asian students
responded. All students attending high school in this district are required to take one
full year of an arts course (two semesters) in order to graduate, though many
students chose to take more than this required minimum, and some students
completed as many as 30 semesters of arts courses.
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Match and Satisfaction
All students who completed the senior survey answered two questions about
the arts classes offered at their school. In the first question, I asked students to
identify how well the classes offered at their campuses matched their interests.
Overall, 37.6% of high school seniors completing the survey (n = 3135) said that the
arts classes offered matched their interests “very well” or “extremely well,” 29.6%
responded that the arts courses offered matched their interests “moderately well,”
while 32.8% responded that the offerings matched their interests only “slightly or not
at all.”
There were some noteworthy differences among the demographic groups,
including gender, race, SEP, emerging bilingual students, students in special
education, and mobile students. Female students (n = 1651) noted that the match
between their interests and the classes offered was higher than males (n = 1447),
selecting a match of “extremely well” at 14.2% vs. male students at only 9.4%.
Conversely, male students noted that the offerings matched their interests “not at all
well” at 15.8% vs. female students at 8.5%. Students receiving special education
services (n = 218) selected that the match between classes offered and interest was
“moderate” in larger percentages than other demographic groups at 37.6%.
The number of arts semesters taken by students varied widely from 0
semesters to 30 semesters. As expected, students that engaged in more arts
semesters noted that the overall match to their interests was higher in relation to
how many semesters of arts classes they took in school.
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The second question answered by all respondents asked students to rate
how satisfied they were with the arts options available to them in school. In contrast
to the responses regarding their interests, the percentage rates of satisfaction with
arts courses available were much lower when compared to the match of students’
interests. Only 23.2% of high school seniors completing the survey said that they
were “extremely satisfied” with their arts classes, while 43.7% said they were
“somewhat satisfied.” Approximately one fifth (21.6%) of the respondents said they
were “neither satisfied or dissatisfied,” and 11.5% noted that they were “somewhat”
or “extremely dissatisfied.” Once again, female students expressed higher rates of
“extreme satisfaction” (26.4%) over male students (19.5%), while male students
noted they were more neutral regarding their satisfaction (26.5%) over female
students (17.3%). As with interest match, students taking more arts classes noted
that their satisfaction with the arts options available increased with the number of
arts semesters they took in school.
When disaggregating the data by location, various differences among
individual schools were noted. The district has different high school models of
varying sizes and demographics, and some arts program offerings vary among the
schools as well. I first categorized the student responses by the three types of high
schools present in the district: comprehensive (n = 1223), early college (n = 1460),
and specialty (n = 394). Most of the responses were within range of the overall totals
with this disaggregation, with students attending early college schools indicating a
slightly lower interest match at only 31.2% compared to comprehensive schools at
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39.8%. Students attending specialty schools showed slightly more dissatisfaction
with the options available to them at 14.5%.
To examine the data differently, I then recategorized the schools as follows by
percentage of students experiencing poverty (the n is for the number of students
attending schools with this categorization): 10% to 20% SEP (n = 585), 21% to 40%
SEP (n = 908), 41% to 70% SEP (n = 809), and 71% to 90% SEP (n = 774). This
recategorization of student responses resulted in a more even distribution of the
sample across the four school designations, whereas the prior categories showed
students attending specialty schools in much smaller numbers when compared to
those attending comprehensive and early college campuses. With this
recategorization of the schools, students experiencing poverty was the consistent
fixed variable across all schools. Once again, the results showed similar response
ranges among all students for “moderate satisfaction” with the match of student
interest to courses offered overall. However, the extreme ranges showed greater
differences between schools with varying percentages of SEP when considering
interest match of courses. There was a difference of 16.4 percentage points when
considering a match of “very well” and “extremely well” together between students at
the lowest percentage of SEP campuses (n = 585) vs. students at the highest
percentage of SEP (n = 795) campuses. Similarly, there was a difference of 19.7
percentage points when considering a match of “slightly well” and “not well at all”
combined between campuses with the lowest and highest numbers of students
experiencing poverty (see Table 2).

36

Table 2
How Well Did the Arts Classes Offered Match Your Interests?
All
Response

Gender

Female
Male
n=3098 n=1651 n=1447

Percentage SEP at Campus
1021417120%
40%
70%
90%
n=585 n=809 n=809 n=795

Not well at all

11.9

8.5

15.8

9.4

12.7

9.4

15.2

Slightly well

20.9

19.4

22.6

14.3

19.5

27.4

28.2

Moderately well

29.6

29.6

29.6

31.3

27.4

27.0

27.9

Very well

25.7

28.3

22.6

31.9

26.4

24.7

21.9

Extremely well

11.9

14.2

9.4

13.3

13.8

11.5

6.8

In considering satisfaction with arts courses available. the ranges were similar
between the overall responses and the schools with varying SEP percentages with a
few exceptions. Campuses with the highest SEP percentage showed slightly less
“extreme satisfaction” than the aggregate and when compared to schools with lower
SEP percentages, and slightly higher “extreme dissatisfaction” when similarly
compared. Campuses with lower SEP percentages showed more “extreme
satisfaction,” while campuses with SEP between 41 to 70% (n = 807) showed the
largest percentage of “somewhat satisfied” at 50.9% (see Table 3).
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Table 3
How Satisfied Were You With the Arts Options Available?
All
Response

Gender

Percentage SEP at Campus

Female
Male
n=3095 n=1650 n=1445

1021417120%
40%
70%
90%
n=585 n=809 n=807 n=794

Extremely
dissatisfied

4.7

3.5

6

4.9

4.4

5.3

6.0

6.8

5.9

8

6.6

6.7

8.3

6.9

dissatisfied

21.6

17.3

26.5

21.5

21.4

15.1

28.2

Somewhat satisfied

43.7

46.8

40.1

41.4

40.4

50.9

40.9

Extremely satisfied

23.2

26.4

19.5

25.7

27.1

20.5

18.1

Somewhat
dissatisfied
Neither satisfied or

There are some noticeable differences when comparing the data for the
students who only completed the senior survey vs. those who elected to take the
arts survey. Students who chose to complete the arts survey showed levels of match
and satisfaction with the courses 18 to 20 percentage points higher than the 2,869
students who completed only the district’s survey.
Arts Survey
A total of 266 students of the 3,135 students that completed the senior survey
also completed the separate arts survey, which consisted of 20 items, including five
multiple choice questions, one true/false question, six Likert-type questions, three
questions about the importance of arts, and five open-ended response items. The
open-ended response items were interspersed throughout the arts survey and
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response rates were high for each of the five open-ended response items, ranging
from 181 to 266 students of the 266 overall respondents. This is an acceptable
outcome, given the students had to first complete the longer senior survey. This
relatively high response rate to the open-ended questions indicated a high interest in
voicing their opinions regarding their arts participation experiences and their
perceptions of their arts education.
The first question on the arts survey was an open-ended item and all 266
students that completed the arts survey answered this question. I coded each item
based on the information included in their qualitative response, which allowed
students to be tabulated in more than one thematic category. When asked how they
like to spend their free time, the students chose making art, painting, and drawing as
their top choice (n = 87), followed by a tie with music making and gaming (n = 70),
reading and listening to audio books (n = 59), watching videos, movies and
television (n = 56), spending time with friends (n = 50), and listening to music (n =
45). The results of the remaining four open response items appear in the thematic
subsections that follow.
Factors contributing to arts participation
In the next open-ended item I asked students to list why they chose the arts
classes they wanted to take. Of the 252 who responded, 111 students stated
enjoyment and fun among their top reasons, with a match for their interests as the
second highest reason at 71 responses. The third highest reason students noted
was a desire to learn something new, with 31 responses. Individual comments
ranged from “because my mom wanted me to get out of the house” and “because
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they were required,” to the importance of strong elementary programs and teachers
who instilled a desire to continued arts exploration and participation in middle and
high school. As I illustrate in a subsequent section, family influence and expectations
also played an important role in student arts participation in school. Students also
noted multiple reasons for participation in their preferred art disciplines, often
crossing over into multiple art forms. One example cited came from a female Black
student attending a high school with 20 to 25% of students experiencing poverty
(SEP): “I took art because I've wanted to pursue a career in illustration for years, and
I took musical theatre because my friends were in it.” A female Hispanic student
enrolled at a campus with 55 to 60% of SEP talked about her pursuit of multiple arts
disciplines despite lacking access to them in middle school: “I chose choir and art
(drawing, printmaking, painting) because there was no fine arts department in middle
school and I loved being in choir and art clubs in elementary school.” Some students
were sure of their arts interests early on, such as this female Hispanic student
attending a high school with 90 to 95% of SEP: “I chose art because sense [sic] I
was a child I have always like [sic] art and the currier [sic] that I have always wanted
to achieve, I want to achieve my dream and show the world what I’m capable of.”
Other students also demonstrated forward-thinking leading to careers, such as this
male Black student at a school with 50 to 55% of SEP: “I love music and acting and
both together help me get closer to my career goals.”
In a separate item, respondents who opted to answer the arts survey (n =
266) were asked to select the factors that would encourage them to take more or
fewer arts classes, or to note if the factor was not important. Students responded to
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24 statements with one of three options; they were also able to skip statements and
leave no response. In Table 4, I present the ranked factors that students considered
to be influential in their taking more arts classes.
While I expected some of the factors students selected, I found differences
overall as well as across major demographic groups. With the exception of students
in special education (n = 28), who selected “time in my schedule during the school
day” as the top determining factor for their participation, all other groups chose “fine
arts classes that interest me” as the number one factor determining if they took more
arts classes. “Understanding the fine arts choices available at my school” was the
second overall ranked influence for taking more classes, except among Hispanic (n
= 127) and Black (n = 20) students, who chose “art experiences outside of school,”
and males (n = 99) who chose “strong fine arts programs at my school.” While I
recognize that the sample sizes for some of the demographic groups are small,
resulting in some tied rankings and some items for which there were no responses, I
have included them in the tables to illustrate any patterns that emerged to further
understand the differences that exist between demographic groups when
disaggregating the student responses.
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Table 4
Ranked Factors Influencing Students To Take More Arts Classes
All
Statement
Classes that interest me
Understanding choices available
Arts outside of school
Strong arts programs at school
Connection with arts teachers
Pursue arts after graduation
Parent/guardian encouraged
Time during the day
Friends in arts classes
Speak to me, community, culture
Time in evenings/weekends
Core teacher/staff recruited
People like me in class
Arts teacher recruited
People like me in arts careers
Fitting with arts students
Transportation
Cost to participate
English skills
Remediation classes
Working
Conflict with core classes
Caring for siblings
Moving schools

n=266
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24

Gender
Female Male
n=167
n=99
1
1
2
4
3
3
5
2
4
4
6
7
7
6
8
5
9
8
10
10
12
9
11
11
13
12
14
13
15
16
16
14
17
15
18
18
23
17
19
22
22
19
20
23
21
21
24
20

SEP
n=123
1
2
5
6
4
7
8
3
11
12
9
10
13
15
16
19
14
17
17
20
22
23
18
21

Hispanic
n=127
1
6
2
4
5
3
8
7
11
12
10
9
13
14
15
17
16
18
19
22
21
23
20
23

White
n=93
1
2
5
3
4
8
6
9
7
10
11
12
14
13
16
15
18
17
21
18
22
20
23
24

Race
Black
n=20
1
4
2
10
4
2
7
4
8
4
11
7
3
11
6
8
5
12
9
13
12
14
9
12

a

Status refers to any special designations or programs students participated in during high school

b

Emerging bilingual

c

Moved high schools at least once
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Asian
n=16
1
2
1
2
4
8
3
4
3
4
6
8
5
9
10
7
8
10
13
12
11
11
13
13

2+
n=10
1
3
3
2
6
4
5
6
8
8
10
7
9
10
9
11
7
10
nr
nr
nr
10
nr
nr

b

EB
n=33
1
6
6
4
3
4
11
2
15
8
6
5
7
10
8
15
11
13
13
12
11
11
9
14

Statusa
SpEd Mobilec
n=28
n=15
3
1
4
4
4
2
5
5
2
4
6
3
10
6
1
6
8
8
3
5
7
4
10
4
9
5
13
4
15
5
12
4
11
9
16
5
14
5
18
11
14
7
19
5
16
9
17
10

Importance of arts participation
I asked students completing the arts survey to respond to an additional 24
statements about the relevance of arts participation, and to mark only the statements
that were important to them. Students were prompted to select all answers that
apply, and they were able to skip statements and leave them blank. There was also
a statement “none of the above,” which received no responses, meaning that every
student found at least one reason why the arts were important. The response rates
ranged from 69.5% for the most important response (n = 185), to 28.6% on the least
important response (n = 76), with the average response rate for all statements of
46.6%.
From the valid percentages of responses, I created a ranking of the factors
students marked as important. “Fine arts help me be creative” was ranked as the top
statement for importance overall, as well as for every sub-population. “Fine arts
connect me to other students” was the second most popular choice overall and
among the largest demographic groups, and “fine arts help me deal with stress” was
the third most important reason chosen overall. The fourth most important choice
overall was “fine arts help me feel better about myself” (Streeter, 2009), followed by
a tie between “fine arts give me a reason to come to school” (Balfanz & Byrnes,
2012; Florida Department of Education, 1990; Taetle, 1999) and “fine arts help me
learn better” (Hannah, 2016; Helmhold, Birnbaumer & Fiel, 2005; Schellenberg,
2006). Once again, Hispanic, Black, and male students differed slightly in their most
important reasons after the unanimous top choice among all demographic groups.
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Other factors that were chosen overall following rankings below the top 5,
include statements about supporting collaboration, expressing emotions,
strengthening communication skills, and teaching responsibility (Phillips, 2012; Pink,
2006; Winner & Hetland, 2007). The statements that were least important are similar
among the demographic groups as well, such as becoming a well-rounded citizen
(Catteral et al., 2012), becoming smarter and making better grades, or the desire to
pursue a career in the arts.
As there are some differences between the demographic groups, it is
worthwhile to explore them further, especially regarding the largest groups such as
female students (n = 167), Hispanic students (n = 127), students experiencing
poverty (n = 123), male students (n = 99) and White students (n = 93). There are
notable differences among the smaller demographic groups that indicate the need
for further investigation, including the possibility of priority access or specialized
programming and recruiting efforts to serve students identified as emerging bilingual
(n = 33), students in special education (n = 28), and students experiencing mobility
(n = 15) during high school. It is interesting to note that among emerging bilingual
students, “the arts help me learn better” was tied for their number one response with
“help me be creative,” while mobile students selected “give me a reason to come to
school” as their second most important reason. Among students in special
education, there was a three-way tie for their second most important reasons:
“connect me to other students,” “give me a reason to come to school,” and “help me
learn better.” Once again, these samples are small and they are included in the table
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to learn more about the differences that exist. A complete list of student ranking of
most important statements can be found in Table 5.
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Table 5
Relevant Factors of Arts Participation Ranked by Importance
All
Statement
Help me be creative
Connect me to other students
Help me deal with stress
Help me feel better about myself
Give a reason to come to school
Help me learn better
Teach collaboration with others
Safe space to express emotions
Help me in life after high school
Strengthen communication skills
Teach about being responsible
Teach about new things
Help my brain development
Teach me how to problem-solve
Teach me about being a leader
Understand the world around me
Teach me about mastery
Help me be empathetic to others
Teach me to be successful
Make me a well-rounded citizen
Make me smarter
Help me make better grades
I want a career in fine arts

n=266
1
2
3
4
5
5
6
7
8
8
9
10
11
12
13
14
15
16
16
17
18
19
20

Gender
Female Male
n=167
n=99
1
1
2
2
3
6
4
5
6
4
5
8
9
3
6
9
8
9
11
7
10
9
7
10
10
10
14
7
12
9
12
10
16
9
13
11
16
10
15
12
17
13
18
15
19
14

SEP
n=123
1
2
3
4
5
6
8
5
12
6
7
15
10
13
8
14
9
14
11
16
18
17
16

Hispanic
n=127
1
2
4
3
5
5
7
6
8
6
6
14
11
10
8
14
12
13
9
15
15
16
15

White
n=93
1
2
3
4
6
5
6
8
7
9
11
6
8
9
13
9
10
11
12
8
13
14
15

Race
Black
n=20
1
3
2
5
3
4
3
4
5
5
4
4
7
6
4
6
7
5
7
7
8
7
4

a

Status refers to any special designations or programs students participated in during high school

b

Emerging bilingual

c

Moved to another high school at least once
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Asian
n=16
1
3
2
3
4
5
5
3
6
6
3
3
3
5
2
4
5
7
4
5
4
8
9

2+
n=10
1
1
4
2
2
2
2
3
1
2
3
1
2
3
3
4
5
4
6
3
3
5
7

b

EB
n=33
1
3
2
3
3
1
5
2
5
3
3
8
6
6
3
4
5
5
3
8
7
9
6

Statusa
SpEd Mobilec
n=28
n=15
1
1
2
3
5
5
4
3
2
2
2
5
5
7
3
3
6
8
5
7
5
5
6
5
7
10
5
8
5
5
8
8
7
8
7
9
6
4
9
9
8
8
6
6
9
8

Student Perceptions
I asked students to respond to five statements regarding what they
themselves think about arts classes and to note their perceptions of their peers,
principals, parents, and their community. For each statement, respondents could
choose between marking true, false, or “I don’t have an opinion.” The response rate
to these questions was high at 78%, and the aggregate range of the “true”
responses spanned 28 percentage points. Overall, students personally believe that
arts classes make a strong positive contribution to their schools (89.4%). However,
when asked if their student peers value the arts, though their overall perception was
still positive, the rate fell by 18 percentage points to 71.4%. The positive response
percentages continued to decline as students indicated their perceptions of how
adults view and support the arts, starting with their parents thinking that arts classes
are important at 66.3%, the community outside of school celebrating the arts at
62.3%, and their principals openly supporting the arts at only 61.4%.
There are several notable differences when disaggregating the data for these
five items by demographics. Overall, female students (n = 128) had slightly higher
responses to all questions except regarding principal support, which was slightly
lower. Conversely, male students (n = 79) had slightly lower responses to all
questions with the exception of principal support, which was slightly higher. Students
experiencing poverty (n = 87) consistently marked lower positive perceptions for
every item, with the largest discrepancy in their parents’ perceptions at 21
percentage points lower than the aggregate, followed by their community at 17.5
percentage points lower. Hispanic students (n = 92) responded similarly when
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compared to the aggregate responses, with the exception of their community at 16.6
percentage points lower, and their parents’ perceptions at 12.5 percentage points
lower. Asian students (n = 15) had the highest percentage of all in stating their own
positive perception of arts. White students (n = 76) had the highest positive
responses to every other item, with the biggest differences in their parents’
perception at 20.4 percentage points higher, and their community at 18 percentage
points higher than the aggregate. Black students (n = 15) had the lowest perception
of the arts making positive contributions to their school, at 36.1 percentage points
lower than the aggregate. The perception gap grew smaller as they indicated their
peers valuing the arts, at 24.7 percentage points lower, their parents, at 19.6
percentage points lower, their principals at 14.7 percentage points lower, and their
community at only 9 percentage points lower than the aggregate. It is notable that
the gap between parents thinking that arts classes are important was the largest
range, at 41.4 percentage points when compared to students experiencing poverty,
and at 40 percentage points difference when compared to Black students.
When considering grade point averages as well as number of arts semesters
taken, the trend for more positive perceptions continues for students with higher
GPAs and more arts semesters completed. Perceptions are lower among students
identified as emerging bilingual, students in special education, and students who
changed high schools more than once, with one exception. Mobile students (n = 12)
ranked principal support at the highest level of all demographic groups at 66.7%,
and parents thinking arts classes are important at the lowest level of all responses at
33.3% (see Figure 1).
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Figure 1
Student Perceptions of Arts Value, Importance and Support
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Relevance
I also asked students to note the relevance of what they learn in arts classes
to helping them be successful in life, and the response rate to this prompt was high
at 77.4% (n = 205). Overall, students chose “extreme arts relevance” to life success
at 42.9%, and selected “somewhat relevant” at 42%. Responses were similar across
most demographic groups, with mobile students (n = 11) and Black students (n = 15)
giving the highest percentage of “extremely irrelevant” responses at 18.2% and 20%
respectively, as compared to 3.9% in the aggregate. Black students also rated
“extremely relevant” at slightly higher than the aggregate by 3.8 percentage points.
Some students marked “somewhat relevant” in higher numbers than the aggregate
of 42% by a range of 11.3 to 15.1 percentage points, including Asian students (n =
15), students of two or more races (n = 9), students in special education (n = 21),
students with GPAs below 2.0 (n = 15), and students with 9-12 semesters of arts
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classes (n = 39). Students choosing “extremely relevant” in higher numbers than the
aggregate of 42.9% included White students (n = 76) at 52.6%, students with GPAs
of 3.5 to 3.9 (n = 42) at 57.4%, and students with more than 17 semesters of arts
classes (n = 69) in increasing numbers relative to arts semesters taken, and as high
as 63.2% (see Figure 1).
When asked how likely they were to pursue arts after graduation from high
school (see Figure 2), 45.1% said they were “extremely likely,” while 28.6% of
respondents said they were “somewhat likely” to pursue arts. Asian students (n = 15)
represented the highest response rate to this prompt at 26.7% “somewhat unlikely”
vs 8.7% in the aggregate (n = 206). Students with GPAs below 2.0 (n = 16) selected
“somewhat likely” in larger numbers than other demographic groups at 62.5%, while
students with 21 or more semesters of arts classes (n = 43) indicated the highest
response rate for “extreme likeliness” to pursue arts after high school at 13.2 to 23.3
percentage points higher than the aggregate of 45.1%. It is notable that this high
expectation of arts participation after graduation overall is also aligned with students
high perceptions of the relevance of arts in supporting student success in life.
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Figure 2
How Likely Are You to Pursue Arts After Graduation?
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Arts Access
Several factors were considered in determining student access to arts, both in
school and in the community, including cost, ease of registering for classes and
getting the choices they requested, participation with their families, and involvement
in art in the community via church, private lessons, and other organizations or
opportunities.
I first looked at the multiple factors surrounding the cost of arts participation.
When asked directly about the cost of arts participation in school, students ranked it
third among the 24 factors that would influence them to take fewer arts classes, and
52.6% of students said that cost was an issue in a separate prompt. As I expected,
students experiencing poverty (n = 206) responded in greater numbers that cost was
an issue at 69.7%. White students (n = 76) and students with more arts semesters
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and higher GPAs noted more often that cost was not an issue, ranging from 12.4 to
30.8 percentage points above the aggregate of 44.2% (See Figure 3).
Figure 3
The Influence of Cost on Arts Participation
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In their open responses about what could be done to improve their arts
experiences in school, the need for funding was the most frequent topic among the
181 respondents. Students mentioned inequities between arts programs and
schools as well as the need for better equipment and facilities, their reliance on
fundraising, and the need to reduce fees for class participation. Regarding the
importance of arts access and funding, a Hispanic male student from a school with
60 to 65% of SEP offered this:
I know that fine arts are going through a tough time all throughout [the District]
and as a graduate of this year I must plead with you to not liquidate fine arts
classes. Fine arts has given me a unique skill set that I would not be able to
get anywhere else in school, it has given me family and a community and a
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sense of belonging. It has given me bonds and connections that I didn't even
know that I could grow so strong. It has given me a hobby. What can be done
is to actually increase the funding to fine arts programs, the school where I
was at in particular was plagued with funding issues, and our teachers had
fallen in love with the program and us so much to the point where they would
go personally out of pocket in order to give their students a great experience
in the fine arts that they loved. I honestly don't see how I could have
graduated without my fine arts program, they've taught me to always give my
best and to not be afraid of failure, so I once again plead with you to increase
funding to fine arts programs and to please not liquidate them.
This quote underscores not only the issue of cost, but also the influence arts
participation has on students feeling connected, confident and successful. Other
students noted opportunities to participate they would not otherwise have had as
well as reliance on school-provided supplies and equipment they could not otherwise
afford or access.
Access: School factors
As student choice becomes an important factor in middle school and high
school arts participation, students were asked to reflect on their experiences in both
settings about choosing and registering for the classes they preferred, and whether
or not they were placed in their first elective choices. Given three options of who
chose the electives they took, parents, the schools, or the students themselves,
students noted that they choose their own electives 80% of the time in middle
school, and nearly 90% of the time in high school (n = 265). White students and
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students with more arts semesters showed slightly higher rates of choosing their
own electives. The school choosing students’ electives for them was the secondhighest response among all students at 11.8% for middle school, and 8.8% for high
school. Notable differences in this response included students with GPAs less than
2.0 (n = 16) at 37.5 percent for middle school and 31.3% for high school. Students
who changed high schools more than once during their four years (n = 11) were
most affected by schools choosing their electives, at 45.5% in high school and
27.3% in middle school. Schools chose electives for students with 4 semesters or
fewer of arts classes completed (n = 30) at similar rates in middle school at 26.7%
and in high school at 27.6%. Female students (n = 127) reported that schools
choose their electives more than twice the rate of males (n = 77) in middle school, at
15% vs. 6.5%. Parents were reported as choosing students’ electives in middle
school 8.3% of the time, but only 2% of the time in high school. This rate more than
doubled among Black (n = 15) and Asian (n = 15) student respondents in middle
school at 20% each. This rate remained unchanged in high school among Black
students. Parents chose for male students in middle school more than three times as
often at 14.3% over females at 4.7%. While the overall rate of students choosing
their own electives increased by 10 percentage points from middle school to high
school, schools chose in greater percentages in high school for emerging bilingual
students by 5 percentage points and for students in special education by 9.5
percentage points or twice as often in high school when compared to middle school.
Students were asked to indicate how easy it was for them to register for the
arts classes they wanted. In the aggregate, 54.9% of students indicated that it was
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“extremely easy,” and 33% indicated that it was “somewhat easy.” Students with
lower GPAs reported slight difficulty registering for classes, while students who
moved to another high school one or more times during their four years reported the
greatest difficulty with registering for classes, at 17 percentage points higher than
the aggregate. However, these results show much greater differences when
disaggregated by location, showing ease of registration at higher percentages
among campuses with lower percentages of students experiencing poverty (SEP),
and the most difficulty at campuses with the highest percentages of SEP (see Figure
4).
Figure 4
How Easy Was It for You to Register for the Arts Classes You Wanted?
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I asked students to note how often they were registered for their first choice of
arts class in both middle school and high school, and they were able to choose
Likert-type responses ranging from always to never. In the aggregate, when they
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were middle school students (n = 265) it “always” at 51.3% and “usually” at 28.3%,
and in high school the percentage for “always” was higher at 60.8%. Male students
(n = 99) were more likely to receive their first choice over female students (n = 166)
in when they were in middle school by ten percentage points, while female students
were slightly more likely to receive their first choice in high school.
There are noticeable differences here when disaggregating the results for the
various demographic groups. When they were middle school students, White
students (n = 92) and Asian students (n = 16) were more likely to “always” receive
their first elective choices by 7.4 to 17.5 percentage points higher than the aggregate
respectively, with higher rates in high school 10.2 to 26.7 percentage points higher.
Other students were less likely to receive their first choice always. When they were
in middle school, Hispanic students (n = 127), students in special education (n = 28),
SEP students (n = 123) and EB students (n = 33) were all less likely to receive their
first choice with 7.2 to 18 percentage points lower than the aggregate. These gaps
are concerning given the risk of disengagement beginning in middle school among
students of color and students experiencing poverty (Balfanz, Herzog, & Mac Iver,
2007; Catteral et al., 2012; Rushlow, 2007). In high school, the likelihood of getting
their first choice of elective all the time was even lower for EB students, SEP
students, Black students (n = 20) and students in special education by 13.9 to 21.5
percentage points lower than the aggregate, leaving the gap between them and
White and Asian students in high school as much as 24.1 to 48.2 percentage points
as shown in Tables 6 and 7. This wider gap among high school students over middle
school students is also a concern given what we know about the positive impact arts
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participation has against high school dropout prevention (Allensworth & Easton,
2007; Florida Department of Education, 1990).
Table 6
How Often Did You Receive Your First Arts Elective Choice?
SEP
0-20%
n=49

SEP
21-40%
n=92

SEP
41-70%
n=66

SEP
71-90%
n=58

Middle School:
Never
Rarely
Sometimes
Usually
Always

5.0
0.0
9.2
25.5
60.3

1.9
0.0
8.5
28.4
61.0

2.6
3.2
34.5
25.1
34.6

5.7
7.3
23.4
37.2
26.3

High School:
Never
Rarely
Sometimes
Usually
Always

2.5
0.0
1.7
9.4
86.4

0.0
0.0
9.3
22.9
67.8

0.0
0.0
30.9
29.1
40.1

4.1
13.4
19.9
23.3
39.3
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Table 7
How Often Did You Receive Your First Arts Elective Choice?
All
Statement
n=265

Gender
Female Male
n=166
n=99

SEP
n=123

Hispanic
n=127

White
n=92

Race
Black
n=20

Asian
n=16

2+
n=10

EB
n=33

Statusa
SpEd Mobilec
n=28
n=15

b

MIDDLE SCHOOL:
Never
Rarely
Sometimes
Usually
Always

4.2
3.4
12.8
28.3
51.3

6
3.6
10.8
31.9
47.6

1
3
16.2
22.2
57.6

0.7
6.5
3.4
28.5
38.2

3.9
6.3
15
30.7
44.1

1.1
1.1
7.6
31.5
58.7

15
0
25
10
50

6.3
0
12.5
12.5
68.8

10
0
10
30
50

6.1
9.1
27.3
24.2
33.3

10.7
7.1
25
14.3
42.9

13.3
0
6.7
33.3
46.7

HIGH SCHOOL:
Never
Rarely
Sometimes
Usually
Always

1.5
2.3
11.3
24.2
60.8

1.8
1.8
9
25.3
62

1
3
15.2
22.2
58.6

1.6
4.9
17.2
28.7
45.5

1.6
3.2
13.5
28.6
53.2

0
0
6.5
22.6
71

5
10
25
15
45

0
0
6.3
6.3
87.5

10
0
10
30
50

0
9.4
25
18.8
46.9

3.6
10.7
28.6
17.9
39.3

6.7
0
13.3
13.3
66.7

a

Status refers to any special designations or programs students participated in during high school

b

Emerging bilingual

c

Moved high schools at least once
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Access: Family and community factors
Students were asked in an open response item to describe how arts are a
part of their family life, and 201 of the 266 that completed the arts survey responded
in various ways. Participating with parents and parental support were the top
responses with 96 mentions, followed by siblings with 68 mentions. The most
frequently cited type of participation included playing music (56 responses). The
following quote from a male student who attends a high school with 20 to 25% of
students experiencing poverty (SEP) and according to the district’s records identifies
as being of 2 or more races, illustrates the importance of family participation:
Everybody in my family plays one or more instruments. My dad, me, and my
little brother starting next year all play the viola. It is a point of connection and
unity between the five of us when we do not always get along or see eye to
eye. Nothing speaks to a person like music.
Some students cited that even though their parents do not understand or
otherwise encourage arts activities, they were still supportive of their school
participation. Some students mentioned how the arts allow them to de-stress in
addition to expressing emotions, while others wrote about the importance of support
among their peers, such as this White female student enrolled at a campus with 55
to 60% of SEP: “My dance team is like a second family to me. We love each other
and are proud of each and everyone’s accomplishments. We support one another.”
Sixty-four students, or 31.8% of respondents, noted in their open-ended responses
that arts are not a part of their family lives.
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In response to a Likert-type question, students were asked to cite how often
they engaged in arts activities with their families outside of school. The most
frequent answer among respondents (n = 210) was “sometimes” at 32.4%. These
responses varied when I disaggregated the data such that students in special
education (n = 21) reported a much higher rate of family arts engagement at 57.1%,
and students with 25 or more arts semesters completed (n = 20) noted they
participate with their families at a slightly higher rate of 60%.
The second most frequent response was “rarely” at 29.5% overall, with
mobile students reporting a much higher rate at 50%, and students with 4 or fewer
arts semesters responding with 45.2%. “Never” was the third most frequent
response at 17.1% overall, with Black students (n = 15) citing a higher rate at 33.3%.
Mobile students (n = 12) reported the highest rate of never participating with their
families in arts activities outside of school at 41.7% (see Figure 5).
Figure 5
Family Arts Participation Outside of School
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I presented students with 6 options when I asked them directly how they have
participated in arts programs outside of school, including “no participation” outside of
school, and they were prompted to select all that apply. Thirty-one point two percent
of respondents said they participated in private lessons, with White students (n = 48)
and female students (n = 54) noting the highest levels of participation at 52% and
65% respectively. Black students reported no participation in private lessons. More
than one quarter (27.4%) of respondents noted participation in a club or community
organization, with 24.1% citing participation with a family member. Some 13.5%
noted participation in church, with 4.1% noting participation at a local university or
community college. Fully 25.9% of students noted that they do not participate
outside of school.
Arts Participation and COVID-19
The last open-ended response question asked students to reflect on how
participation in the arts affected the way they dealt with COVID-19 in the past year,
and 198 students responded. While 37 students noted that it had no impact on the
way they dealt with the pandemic, most students talked about the challenges of
participating in the arts that came with COVID-19 restrictions, including fewer or
cancelled opportunities, quarantines, and new challenges such as learning to
participate virtually, asynchronously, and on platforms like Zoom and MS Teams. A
male Hispanic student attending a school with 80 to 85% of SEP was not able to
participate in his instrumental music ensemble: “Since everything was online, I
couldn’t make music with people anymore. So I quit since the directors refused to
acknowledge my living situations and how I couldn’t play my [instrument] at home.”

61

Several students mentioned how participation in the arts helped them process
the pandemic and feel connected. A male Hispanic student attending a school with
60 to 65% of SEP shared:
This has allowed me to cope with everything around me. Fine arts has given
me the ability to cope with the pandemic by meeting mutual friends, giving me
a hobby, and by putting me in contact with teachers that are more than
teachers. They are role models and mentors.
A White female student attending a campus with 10-15% SEP also values the
sense of community and belonging that arts participation fosters:
Well, I have not been enrolled in any Fine Arts classes during this year, but
last year, I was enrolled in songwriting, and that class really helped to break
the creative isolation I was feeling. It helped form a community for me.
Other students also spoke about the lasting effects of arts participation, even
though they may not have been actively enrolled in a course, such as this White
female student attending a school with 60 to 65% of SEP: “Well, unfortunately I
wasn’t able to take art classes during COVID-19 this past year, but otherwise, doing
art on my own has helped with stress more times than I can remember.”
The district enacted conservative protocols during the pandemic, unlike
several surrounding districts, including extended virtual school, lack of participation
indoors or in some practices and performances, and strict masking guidelines once
in-person events were allowed. While this caused a strain on students, parents, and
teachers, those that were able to participate noted the importance of those
opportunities. A female Hispanic student attending a school with 10 to 15% of SEP
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reflected: “While it’s been more difficult, I’ve still had an incredible time with fine arts
this year at school. My teachers have been able to make this year extremely
enjoyable and as normal as possible.”
Other students mentioned the value of their relationships with their arts
teachers during the pandemic as well, like this female student, who identified as
having two more races and attended a school with 20 to 25% of SEP:
Some of my classes have allowed me to have a bit of a break during the
stressful school days, but they have also sometimes added stress to my
schedule. Either way, I have felt much more supported by my fine arts
teachers than those teaching primarily academic classes.
Summary
All students who participated in the senior exit survey (n = 3,135) answered
two questions about arts participation regarding the match with their interests and
their overall satisfaction with the arts courses available to them. In aggregate, the
survey results showed similar match of student interests and satisfaction with arts
courses available at 67.2% and 66.9% respectively, with female students expressing
higher interest match and satisfaction over male students by nearly 10 percentage
points. Students who participated in more arts semesters showed higher overall
interest match and satisfaction. When disaggregating results by location, the range
of match and satisfaction varied between 18 to 20 percentage points, with students
showing higher match and satisfaction at comprehensive high schools and schools
with lower percentages of students experiencing poverty (SEP) over students
attending early college and specialty campuses and schools with higher numbers of
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SEP. A subset of the 3,135 respondents chose to take the arts survey (n = 266), and
these students showed greater percentages of match and satisfaction over those
who only completed the senior survey, as much as 17.8 to 31.1 percentage points
greater.
The remainder of the results refers only to the 266 respondents to the arts
survey. These students noted the factors contributing to whether they would take
more or fewer arts classes, noted their perceptions about the importance and
relevance of arts education in their lives, and identified the access they have to arts
participation both in and out of school, including participation with their families.
Lastly, students were asked to comment on their arts participation and the way it
affected dealing with COVID-19 in the past year.
Students chose arts classes that interest them as the number one factor
contributing to them taking more arts classes, and arts participation helping them be
creative was marked as the top statement for importance of arts classes. Connection
to other students, help dealing with stress (Bolwerk et al., 2014; Dovey, 2015), and
helping students feel better about themselves (Catteral et al., 2012; Streeter, 2009)
were the next most important factors, in that order. Helping students learn better and
giving them a reason to come to school were the next most important factors.
In noting their perceptions of the value of arts courses, students perceive that the
arts make a positive contribution to their schools at 89.4% and that they have a high
relevance to their being successful in life at 77.4%. The percentage of positive
perceptions lowered to 71.4% when asking if their student peers value arts classes,
followed by 63.3% in noting their parents thinking that arts classes are important,
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and similar responses for their community celebrating the arts and their principals
openly supporting the arts.
A number of factors were used to determine access to arts participation,
including cost, course availability, making choices for themselves, and participation
with their families and in the community. Students ranked cost as the third most
important factor among those that would influence them taking fewer arts classes.
Slightly more than half of all respondents said that cost was an issue in considering
their participation, with nearly 20 percentage points for students experiencing
poverty. The need for funding was the most frequently cited area for improvement in
arts programs in their responses to an open-ended question. Students noted that
they chose their own electives 80% of the time in middle school, and 90% of the time
in high school, with some notable exceptions when the data were disaggregated.
Schools more often chose electives for students with lower GPAs and fewer arts
semesters, female students, mobile students, and emerging bilingual students.
Parents chose electives in greater percentages for Black and Asian student
respondents. In registering for the arts classes they wanted, 54.9% of students
indicated that it was “extremely easy,” and 33% indicated that it was somewhat
easy.
While nearly 32% of students said they do not participate in arts with their
families, parental and sibling involvement in the arts was noted nearly 48% of the
time, with making music as the highest shared art form. When asked in a separate
Likert-type question, the most frequent answer to the question about participation in
the arts with their families (n = 210) was “sometimes,” with varied responses when
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disaggregating the data and higher rates among students in special education and
students with more arts semesters at nearly 60% each. Black students (n = 15) and
mobile students (n = 12) cited higher rates of “never participating with their families”
at 33.3% and 41.7% respectively.
Participation in arts programs outside of school included private lessons with
the largest percentage of responses at 31.2%, with White students (n = 48) and
Female students (n = 54) reporting the highest levels of participation at 52% and
65% respectively, and Black students (n = 15) reporting no participation in private
lessons. The second highest incidence was 27.4% of respondents via participation
in a club or community organization, and 24.1% citing participation with a family
member. Some 13.5% noted participation in church, with 4.1% noting participation at
a local university or community college. Slightly over a quarter of the students
(25.9%) noted that they “do not participate outside of school.”
In their responses to an open-ended question about how arts participation
affected the way they dealt with COVID-19, students often wrote passionately about
the loss of participation opportunities and connection with their teachers and fellow
students, and also how they used individual practice and creation at home to help
them deal with stress, as a break from other classes, and to cope with feeling
isolated. Students who were able to participate during the pandemic expressed
gratitude to their teachers and fellow students as well as the opportunity to hone
their individual skills while participating in the arts at home.
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CHAPTER 5: SUMMARY
In this exploratory study, I sought to examine the student voice in arts
participation in school, determine what factors influence more or less participation
among them, and to examine the differences between various groups such as
gender, race/ethnicity, socioeconomic status, involvement in certain programs like
emerging bilingual and special education services, mobility, location, grade point
averages, and number of arts semesters completed. While much is known about
what adults think regarding arts education and participation in schools, the student
voice is rarely captured in the literature. The goal of this exploratory study was to
establish a baseline for a first look into the factors influencing greater or less
participation in the arts from a student lens, and to examine the differences noted by
students among various demographic groups. The mode of inquiry included
cognitive interviews in drafting my initial arts survey, as well as analysis of
documents and reports obtained from the district, including demographic and
academic data, a senior exit survey, and the final version of the arts survey I
developed, which was integrated into the district’s administration of both surveys to
all graduating seniors. Analysis of both surveys resulted in findings for all students
completing the senior survey (n = 3135) as well as the students who completed my
optional arts survey (n = 266). Several students took arts classes beyond the one
year required for graduation, and as the literature suggests (Allensworth & Easton,
2007; Catteral et al., 2012; Franklin et al., 2008; Schellenberg, 2006), there was a
statistically significant, positive relationship between the number of arts semesters
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taken and GPA (n = 3044, r = .205, p, <.001) indicating that students who completed
more semesters of art tended to have higher GPAs and vice versa.
Major findings
All respondents to the senior survey were asked to note the match of the arts
courses offered in the district as well as their satisfaction with those offerings.
Students demonstrated some satisfaction with the arts courses available to them,
with 43.7% being somewhat satisfied and 23.2% noting they were extremely
satisfied. With slight variations, the results for demographic groups, including
gender, race/ethnicity, and special programs, were within 10 percentage points.
When considering academic differences, students with lower GPAs and with
fewer arts semesters showed less satisfaction with the courses available to them,
while students with higher GPAs and more arts semesters completed showed higher
satisfaction. When considering location, satisfaction was higher among students at
campuses with lower percentages of students experiencing poverty (SEP), and
lower at campuses with higher percentages of SEP. However, when measuring how
well the courses offered matched their interests, students showed lower rates of
match overall. This discrepancy is important to note when considering the benefits of
arts access and participation for all students since, with the exception of students
participating in special education programs, all other students noted that matching
their interests was the number one factor in them taking more arts classes. This
finding is similar to students’ responses to an open-ended question as to why they
chose the arts classes in which they wanted to participate, 111 students used
phrases about enjoyment and having fun in their responses, followed by 71
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mentions of the match to their interests, and 31 mentions of their desire to learn
something new.
The second factor influencing students taking more arts classes overall was
understanding the choices available to them, indicating that student voice and
choice can be impacted depending on whether or not the options are clear to them
when selecting arts classes. Strong arts programs at their school as well as
connection with their arts teachers were the fourth and fifth overall top choices,
suggesting the challenges of gaining enrollment in a program with a reputation for
not being as strong as others, as well as the importance of arts teachers to recruit
and connect with students personally, especially teachers who are newer to a
campus. There is a noticeable difference for emerging bilingual students and
students in special education in their choice of “time during the school day” among
their top two choices influencing them taking more arts classes. This is important to
consider as participation in these programs likely dictate their schedules, and may
indicate that they are not able to participate in the arts programs they prefer because
of schedule conflicts with their specialized programs and classes.
Students responded to 24 statements regarding their arts participation by
choosing the most important factors. Their top choice was arts helping them be
creative, followed by connection to students, helping them deal with stress (Bolwerk
et al., 2014; Dovey, 2015), and feeling better about themselves. There was a
noticeable difference for emerging bilingual students and students in special
education, who chose “help me learn better” and “give me a reason to come to
school” as the top choices influencing them in taking more arts classes. Once again,
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this difference is important to consider as a possible barrier to these students in arts
classes due to the schedule conflicts of their programs.
When stating their personal beliefs, participants indicated a high overall
perception that the arts make a positive contribution to their school at 89.4%. While
the perceptions of arts value and support lowered when thinking about their peers
and adults, they were still positive overall in 60-72%. White students noted much
higher perceptions overall, while Black students noted much lower perceptions.
When asked about the relevance of what they learn in arts classes in
relationship to helping them be successful in life, 42% chose somewhat relevant,
and 42.9% chose extremely relevant. These results also reflect the factors students
noted regarding what is important to them about participating in the arts. In addition,
most students said they would pursue arts participation following graduation.
Most students responded that they chose their own arts classes in middle and
high school. However, registering for the classes they wanted was more challenging
among students with lower GPAs, fewer art semesters, and at campuses with the
highest percentages of SEP. When reflecting on how often students received their
first choice in arts classes, most students in the aggregate said they always received
their first choice, with the average rising by 12 percentage points between middle
and high school. However, notable differences exist when analyzing the various
demographic groups, uncovering a gap between White and Asian students who
were more likely to always get their first arts choice by a 24-48 percentage point gap
between them and emerging bilingual students, students experiencing poverty,
Black students, and students in special education.
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I asked students to reflect on the cost to participate in arts programs. While
students noted that cost was one of the top reasons they would take fewer arts
classes at school, most of them responded that cost was not an issue or was only a
little bit of an issue. White students and Asian students, as well as students with
higher GPAs and those taking more arts semesters, noted the highest percentages
of cost never being an issue. As expected, cost was more of an issue for students
experiencing poverty as well as among other demographic groups.
Most students noted that they were only rarely or sometimes engaged with
their families in arts activities outside of school, and 17.1% indicated that they were
never involved. Those that were involved in arts in their community did so with
private lessons, a club or community organization, and at church, with female
students and White students showing the largest amounts of involvement at 65%
and 52% respectively.
Regarding COVID-19, 198 students wrote responses to open-ended
questions discussing topics from how difficult it was and the challenges they faced
with fewer or no opportunities to participate in arts as they would normally, to the
arts helping them cope with stress and stay connected to other students and their
teachers during the pandemic. Students also talked about the importance of
participating in person once they were able to, and one even noted that “in person
rehearsals were the highlight of my year.” Another student wrote:
Attending fine arts classes has helped me push through the lack of motivation
I have for doing my classwork and homework, as well as helping me realize
my interest and developing the skills necessary for turning it into a career.
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Students and teachers pivoted to make the best of the situation and create in
new ways with some unexpected benefits:
During COVID-19 the school year took an interesting turn but what was even
more interesting was how we were able to put on a play over Zoom. I feel like
it was a great experience to have and I absolutely loved it even though I love
to perform in person. Zoom was definitely less terrifying than stepping on
stage.
Some students mentioned family challenges with arts participation as was the
case here:
Because of the pandemic, I was not really able to participate like I wanted to
in the fine arts classes I am taking, especially with the new birth of my baby
brother in late September. I wanted to keep him safe along with my dad
during the whole ordeal. Despite this, though my teachers were able to keep
me engaged in my classes and I still got a nice experience through online and
good memories to go along with it, too, even if it was not the same.
Students also learned about independent practice and how to keep going
despite the challenges:
I had to stop taking dance lessons because of COVID. Sad, but I'm a senior
and I was expecting to stop dance lessons when I went to college anyways.
Thankfully I draw digitally a lot, using a tablet, so I don't need a lot of physical
resources to create art. My drawing was never limited by COVID.
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Surprises
Analyses of some items yielded unexpected results, such as the differences
between male and female responses that appeared throughout the data. Regarding
the most important factors influencing more arts participation, students listed
understanding the choices available to them in middle school and high school as the
second most important factor, following their first choice of classes that interest
them. It is unclear whether there is actually a need for further explanation of options
as well as deeper recruiting and registration efforts, or whether students were just
stating its importance in helping them choose. Arts experiences outside of school
was the third most important factor influencing whether students take more arts
classes in school. Once again, the meaning of this is unclear, especially since so
few students noted participation in arts in the community or with their parents outside
of school, and that 26% of students noted that they never participate in arts outside
of school at all. Further investigation of these factors is needed to fully understand
their impact on arts classes and student arts participation in school.
While only one year (two semesters) of arts in school are required for
graduation, many students took far more classes, with several students completing
30 semesters during their four years of high school. Instead of these results, I had
expected to see that most students would only have taken the two required
semesters. There was also a high response to students pursuing arts classes
following graduation for college, career or fun. As an arts administrator and someone
for whom lifelong arts participation is vital, I am glad to hear that students who plan
other pursuits similarly value the arts.
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High completion rates overall for the senior survey also surprised me given
the challenges of the pandemic, including virtual schooling, strict safety protocols,
the lack of opportunities to participate in person and the uncertainty of motivation the
increased survey fatigue among students. I was also pleased that the students who
did complete the arts survey followed through to the final open-ended question about
what could be done to improve their arts experiences in school as well as the
previous four open-ended questions. This may indicate the importance of engaging
the student voice more often regarding the arts, and that they were eager to be
heard and to share their thoughts and experiences following the longer senior survey
they had to complete first.
The results overall indicated some items that were known or assumed about
student arts participation, as well as some factors that I was not able to measure as
originally intended, such as attendance due to the remote nature of school during
the COVID-10 pandemic restrictions. There are some interesting implications for
action that can be drawn from this baseline exploratory study, and even more
recommendations for further research to dive deeper and to learn more about
student voice and choice.
Implications for action, policy, and leadership
As lower outcomes overall were a consistent pattern emerging from the
results for students experiencing poverty (SEP), students with lower GPAs and
fewer arts semesters, students of color and students in special programs like
emerging bilingual (EB) and special education (SPED), policy makers and leaders
should set and track measurable benchmarks for equitable arts participation among
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all student groups. They must also continue to ask themselves what can be done to
narrow the gaps for these students regarding access, funding, staffing, and other
supports in relationship to their peers across the district. McLaren stated clearly that
“in many cases, schools do not allow students from disadvantaged or subordinate
groups to affirm their own individual and collective voices” (2003, p. 245). It is
important to value and include cultural capital and wealth in considering ways to
better serve these students, especially regarding aspirational, resistance, and
familial capital as strengths (Yosso, 2005) and funds of knowledge from families
(Moll et al., 1992). In addition, Nelsestuen and Smith (2020) stated, “choosing to
listen deeply to students and families who have been historically marginalized by our
systems is a way to build equity” (p. 60). They offer a protocol for conducting
empathy interviews as one way to understand stories more deeply to ensure that
student and family voices can be heard and centered in actions and decisionmaking. Work must be done to grow access to and strengthen arts programs,
especially in low-performing schools, engage caring teachers and teaching artists to
enhance students’ arts experiences, and address institutional inequities that
continue to perpetuate such differences (President’s Committee on the Arts and the
Humanities, 2011).
A strong model to achieve these results can be built within the district’s
emerging equity work based on the National Equity Project to ensure that each child
receives what they need to develop to their full academic and social potential
(National Equity Project, 2022). This definition should be matched to specific action
steps for the district and its leaders (see Figure 6).
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Figure 6
Proposed Framework for Excellence and Equity in Arts Education
National Equity Project Definition

Leadership Priorities

Discovering and cultivating the unique
gifts, talents, and interests of every
student

•

Arts access and quality for every
student, regardless of zip code

•

Teacher recruitment, retention,
development, and support
Facilities reflect best learning
environments for art, dance, music,
theatre
Instruments, supplies and equipment
promote student success
Set and track measurable
benchmarks for equitable participation
among all student groups

•
Ensuring equally high outcomes for all

•
•

•
•
Interrupting inequitable practices

•
•

Equity of choice for every student
Cost is not a barrier to participation
and student success
Student voice is central to planning
and programming
Appropriate staffing and funding

In addressing the proposed framework, internal leadership from multiple
departments should review the processes in place to increase and ensure equity of
access and excellence in arts courses for all students. This review should
encompass a number of processes that already exist and identify any that may be
missing or needed. Based on the survey results, these factors include the recruiting
of students into arts classes that match their interests, the enrollment process that
ensures some students always get their first elective choice while others do not, how
master schedules at campuses influence the access and availability of courses in
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general, and especially regarding students in special programs like emerging
bilingual students and students in special education and what special interventions
or supports may be needed to ensure their success in the arts as well as in school.
District and campus staff should be well-versed in the options available to students,
with emphasis on gatekeepers on campuses to ensure they remove potential
barriers to student participation and success, especially counselors, masterschedulers, and administrators. Further, schools and teachers need to be sensitized
to the power their voices make, which can unintentionally silence the student voice,
or what Bourdieu calls “symbolic violence” (McLaren, 2003).
Students chose courses that interest them as the top reason they would take
more arts classes, and programmatic and academic reviews should address interest
gaps in order to keep students engaged in learning, for example with gaming and
audio/video production. These connections can lead not only to higher engagement
in school, but also opportunities for advancement in post-high school studies and in
careers.
Students shared their experiences with teachers who were not responsive to
their needs or worse yet, damaging, as well as those who went out of their way and
dug into their own pockets to provide supplies and experiences to engage their
students. Clearly, teacher quality is important to them. Teacher recruitment, training,
support and retention are key to ensuring every student has a quality teacher
leading their classroom and their arts program. Some teachers need more guidance
and support than others in dealing with the spectrum of students in their classrooms
who have varying needs, including those who have been historically marginalized by
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the campus or district and those who have challenges outside of school. Hiring
should be done early to ensure the best candidates are attracted to the district as
vacancies arise, and visual and performing arts administrators should be key to
ensuring candidates know their content areas thoroughly for rigorous instruction and
best student outcomes. In addition, candidates should know how to manage
multifaceted arts programs that regularly require practices, performances,
exhibitions and competitions outside of the school day. Newer teachers are often
hired at campuses where the need is the greatest and while they care and want to
do a great job, they do not yet have the experience or training to do so. Some newer
teachers are familiar with culturally-responsive teaching, creative learning, and
social-emotional learning having recently studied them in colleges and universities,
while other teachers with more years of service may never have had the training or
support to integrate those practices into their strategies. All teachers should be
supported financially and with time during the school year to actively participate in
their regional, state and national professional organizations and to attend the
conferences and training they offer.
Structures need to be in place to allow for regular professional development
at the district level as well as in content and grade specific subjects and given
opportunities to interact with their colleagues from across the district to ensure
sharing of best practices, vertical and horizontal alignment of curriculum, and
strengthening of relationships to support one another as well as build feeder patterns
that ensure students’ success as they matriculate through middle school and high
school.
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Classroom visits and observations by visual and performing arts
administrators should be systemized to ensure teachers are actively supported while
teaching and to determine what supports are needed specific to their level of
expertise and their situations. Teachers should also be able to observe colleagues
while actively teaching to gain knowledge and support from master teachers as well
as those who may be struggling with similar issues.
While the direct questions about the influence of cost and student
participation needs further investigation, arts funding is an important factor to
students, and one that they mentioned frequently in their open-ended responses
when asked what could be done to improve their experiences in school arts
programs. Whether relying on schools for the basic art supplies they need, to not
being able to afford an instrument on their own, to facilities needing repair, how
programs and campuses are funded for arts programs matters. An equity lens
should be applied to provide extra funding and support to campuses and families
with greater need. Students should not have to pay to participate in arts in school
whether it be an Art 1 class in middle school, or an award-winning competitive
theatre, dance or music program. Some families are able to provide outside
experiences for their children, including visits to museums and performances, and
even extending to paid private lessons, while others are not. Innovating programs
providing extra funding to students in need, such as subsidized or free access to arts
experiences and even private lessons should be considered to ensure equitable
access and outcomes for all students. Outcomes demonstrate that there were clear
disadvantages for students on campuses with higher rates of students experiencing
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poverty, and leadership at every level, from the principal to the Superintendent and
the Board of Trustees should examine what can be done to increase the equity
between campuses as well as what other trends and/or program gaps may exist
among them. Leaders should be willing to openly acknowledge and address the
inequities that exist, whether they were created by the institution or not, and exercise
caution not to create other barriers for students, families, teachers and the
community.
Careful communication plans and community engagement should be adopted
to tell the story of what is needed while also celebrating the great student
achievements and successes that are evident in some parts of the district. Arts
partners can play a valuable role in expanding learning and arts experiences outside
of the classroom, and even filling in program gaps during the school day, and yet
only a small portion of students said they were involved in community arts
opportunities, and 25.9% of all respondents stated that they are only involved in the
arts at school.
Parents also have an influence in their children’s art’s experiences, though
46.6% of students report that they never or rarely engage with their parents in arts
activities. They also have influence over access to arts and student choices in
school. Teachers and leaders need to actively involve and educate parents about
the value and importance of arts participation for their children, both in and out of
school, especially within historically marginalized communities. It is important to note
that these are not one-way communications, from the school to the families, but
rather community engagement in dialogical practice with authentic listening to the
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students and families and an acute awareness of the difference in power such
situations can present by teachers and leaders (Freire, 2000). In addition, attention
should be paid to the role educational institutions have had in enhancing social
inequalities rather than disrupting them (Swartz, 1997), with an eye toward changes
that will have a lasting, positive impact on student access, participation and success
in arts education.
It is also important to consider access to year-round programs that are free or
affordable to students and families, such as summer theatre and dance
presentations, representation in celebrations like Juneteenth parades and
Independence Day activities, camp experiences that foster student leadership and
allow students to deepen their skills in the arts, and partnering with city or
community resources to ensure students stay engaged in arts activities throughout
the year. Providing transportation and meals to access these activities can also help
to ease the burden on families who are dependent on these services during the
school year.
Recommendations for further research
I uncovered much information that can be expanded to learn more with future
research. While it was interesting to see results for some of the demographic groups
including race/ethnicity, mobility, and participation in special programs, it is not
appropriate to generalize about these groups based on the results of this study.
Future studies should include more respondents overall, with special attention to the
sample sizes that were too few among certain groups to discern if there are
recognizable trends in the data.
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In this district many students engage in arts classes beyond the required one
year minimum. It would be interesting to learn if that is a phenomenon specific to this
community, and to study what are the outcomes in similar situations. While the data
revealed a statistically positive relationship between the number of arts semesters
completed and GPA. It would be useful to better understand what higher overall
results mean for students with higher GPAs who complete more semesters of arts
courses. Are there other positive or negative outcomes that could be associated with
these students, and what would these data tell us about student participation in the
arts?
A small sample of Black students responded to the arts survey, restricting the
possibility of generalizing to a larger group. However, these students reported much
lower perceptions about the arts offerings in their schools and in their lives when
compared to other demographic groups. At the same time, White students showed
much higher perceptions about the arts offerings in their schools and experiences in
their lives. It would be interesting to learn more about the similarities and differences
between all of the demographic groups in this study. It would also be useful to dive
deeper into how and why students perceive the arts offerings differently, and why
they perceive that the adults in their lives and in their community have lower
perceptions of the arts than they do. One potential framework for uncovering more
information could be to employ home visits to discover funds of knowledge from the
family’s perspective and to use those strengths to design specific arts lessons,
strengthen recruiting efforts and participation rates, and possibly to implement new
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programs during or outside of school hours that draw on the expertise and resources
families and communities may be able to provide (Moll et al., 1992).
It is unknown if these findings would be replicated in future years in the same
host institution, and even though I learned from students’ responses to the openended questions about their arts experiences during COVID-19, I do not know how
or if the pandemic had an effect on their other answers. This study should be
replicated and include students in middle school since that is where the opportunity
of choice in arts really presents options for students. It would also be worthwhile to
see how these findings relate to other districts, urban vs. suburban districts, districts
with high and low SEP percentages, districts in surrounding area as well as in the
state or beyond.
It is complicated to determine the impact of cost on participation. Students
listed cost among the top reasons they would take fewer arts classes, and 19% of
respondents said it was always or often an issue. More investigation is needed here
to determine when cost is a real or perceived barrier to students participating in arts,
especially on campuses and in programs where the district provides most of the
resources. While it can be an uncomfortable conversation to have for some, and for
others it may be an issue of privacy, district leaders and teachers need to ensure
they are doing all they can to eliminate cost as a barrier to access, participation, and
success for students in the arts. Increased funding, supplies and equipment from the
district to campuses can provide better resources, especially to campuses with
higher needs, and principals and teachers need to engage in these conversations
with their students and parents in a way that addresses their concerns respectfully
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while ensuring students that want to participate are not prohibited by real or
perceived costs. It is a common practice to fundraise for special trips and
opportunities, and funding for these activities also needs to be identified and
apportioned to campuses as needed. In addition, arts organizations in the
community often offer free or reduced fees for schools to participate in their activities
and these partnerships should be maximized when available, especially since
students listed arts experiences outside of school as the third most important factor
influencing them taking more arts classes in school.
In this study, registering for classes was more difficult at campuses with
higher percentages of students experiencing poverty, and the match between
interests and classes available was lower when compared to campuses with lower
SEP. The data also showed that White and Asian students more often receive their
first elective choices in middle and high school than other student groups. These
factors need to be understood better to see what, if any, biases are present and
what barriers can be removed to allow all students to receive their first choice of arts
class across the district. Several factors could be involved, including staffing,
resources and expertise at the campus in charge of registration and scheduling, as
well as availability of programs and teachers at some campuses over others.
Student choice should drive the registrations and schedules to ensure best
satisfaction and success, yet on campuses with limited resources that can pose a
challenge. A study looking at these questions could also dive deeper into uncovering
what other barriers to arts access and participation exist.
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While there may be some similarities among all electives, there may also be
some anomalies that are specific to each area that would further support or refute
the attentiveness to student voice and choice. It would also be interesting to see if
students are tracking themselves into certain areas or identities, i.e., “I’m an athlete,”
or if they are exploring well-rounded courses representing various life choices such
as Career Technology Education (CTE) courses and Fine Arts, or Athletics and Fine
Arts, combined.
Intersectionality was not a topic of this study, but it could be an important
factor in determining future arts programs as well as changes to existing policy and
practices. The gender differences in the results of this study were surprising to me,
and I wonder what other trends could be discovered with a deeper look into student
characteristics and identities. Since the district only tracks male and female
students, there is limited opportunity to take a deeper look at gender using their
data. It would be interesting to explore how factors like gender and other similarities
or differences are considered in unintentional creation of marginalized groups and
what potential inequities could exist. In addition, are there gender or race biases and
stereotypes in arts programs affecting participation based on the different answers
between male and female students and smaller samples among some
races/ethnicities and students in special programs? Once identified, it would be
interesting to explore how this information could support better program and facility
design, and what other trends would exist if this information were known.
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Concluding remarks
Through all the permutations of this study from its inception to implementation
and analysis, I am grateful to have learned more about student voice and choice
regarding their participation in the arts. The additional challenges of a pandemic over
the last few years have tasked all education, and arts education in particular, with
ensuring that students are fully able to participate in the arts. This has been
especially challenging as arts education has been made virtual, students were not
allowed to gather, practice or perform their skills in person or in collaboration with
one another, and even when they have been together, they have been masked and
distanced and their time together has been limited. The effects of these ongoing
restrictions in the face of threats to public and personal health and safety will be felt
for years to come, and are also worthy of research on their own.
Some of the results were expected despite the efforts of the district and
caring teachers and administrators to close gaps for students who are historically
marginalized, such as the need for better access and outcomes at campuses with
higher percentages of students experiencing poverty. Other results were surprising,
such as the different responses between genders and the large number of arts
semesters students took beyond what was required for graduation. While there is
still much to be learned following the results of this baseline exploratory study, some
important implications for action, policy and leadership emerged, such as the
students’ perceived need for better support and funding of campus programs
regardless if cost was a personal factor for them. I have grown as an educator,
leader, and artist and I have gained valuable insights into the student voice that
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expanded my previous knowledge and understanding from years in the classroom
and more currently as an arts administrator.
The student participants clearly voiced their experiences and perceptions
about arts participation including following their passions, having a break from other
classes, giving them a reason to come to school, continuing to pursue arts after
graduation, and providing them with lifelong experiences and skills for success. As
someone for whom the arts have made an indelible positive impact on my education
and in life, I am eager to continue learning more as I continue to support these
opportunities for students and families for years to come.
I close with some thoughts from graduating seniors from the class of 2021 as
they reflected on their arts experiences in school to ensure that that we continue to
listen to and learn from their voices:
Because I love music, and there’s no other way to put it. Music is in my blood,
rhythm is in my soul, I can’t describe how jubilated music makes me inside, it
brings up a bubbly happy feeling that makes me wanna do a little dance when
I hear a good crescendo.
They used to be a group that I would hang out and see at least 5+ hours a
day and especially on weekends whenever there was rehearsal or
competitions, we would literally spend the whole day together from like 5-6 in
the morning to 8-10 pm at night when we were going home. Since I spent so
much time with them, I got to know everyone a lot better and vice versa for
me. They were funny and kind and most importantly accepting. It was my
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home away from home, and actually a place I felt needed and enjoyed being
at. I'm gonna miss them.
I think that the Fine Arts departments are crucial to a school's success. I could
go on and on about the importance of creativity, safe spaces, and community
building, but those boxes can all be checked with the addition of fine arts. The
fine arts classes that I took made me a better person, thinker, student, and
human.
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Appendix A: 2021 Arts Survey
Arts Survey 2021
Welcome to the 2021 [District] Visual and Performing Arts Survey!
Thanks for taking this survey and sharing your experiences with art, dance, music
and theatre classes in [District], referred to below as "fine arts." This should take
about 10 minutes to complete.
Q1 List the things you like to do with your free time (when you are not in school).
________________________________________________________________
Q2 Think back to the fine arts classes you had in middle school (art, dance, music,
theatre). When requesting these classes in middle school, were you placed in your
first elective choice?

o Always
o Usually
o Sometimes
o Rarely
o Never
Q3 When requesting these classes in high school, were you placed in your first
elective choice?

o Always
o Usually
o Sometimes
o Rarely
o Never
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Q4 Why did you choose the fine arts classes you wanted to take?
________________________________________________________________
Q5 How much did the following factors contribute to you taking fine arts classes at
your school/s? Mark "more" if they contributed to you taking more fine arts classes,
mark "fewer" if they contributed to you taking fewer fine arts classes, or "not
important" if they did not contribute to you taking more or fewer fine arts classes.
More

Fewer

o
o

o
o

o
o

People like me
being represented
in fine arts classes

o

o

o

People like me
being represented
in fine arts careers
as professionals

o

o

o

Fine arts classes
that interest me

o

o

o

Strong fine arts
programs at my
school

o

o

o

Fine arts classes
that speak to
me/my community,
culture or
experience

o

o

o

Wanting to pursue
fine arts after
graduation for fun,
school, or a career

o

o

o

My friends taking
fine arts classes
Fitting in with other
fine arts students
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Not Important

Q6 How much did the following factors contribute to you taking fine arts classes at
your school/s? Mark "more" if they contributed to you taking more fine arts classes,
mark "fewer" if they contributed to you taking fewer fine arts classes, or "not
important" if they did not contribute to you taking more or fewer fine arts classes.
More

Fewer

Fine arts
experiences
outside of school

o

o

o

Being recruited by
fine arts teachers

o

o

o

Being encouraged
by a parent or
guardian

o

o

o

Being encouraged
by a classroom
teacher, counselor
or principal

o

o

o

Connection with
the fine arts
teacher/s

o

o

o

Understanding the
fine arts choices
available at my
school/s

o

o

o

Time in my
schedule during
the school day

o

o

o

Time in my
schedule during
evenings &
weekends

o

o

o
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Not Important

Q7 How much did the following factors contribute to you taking fine arts classes at
your school/s? Mark "more" if they contributed to you taking more fine arts classes,
mark "fewer" if they contributed to you taking fewer fine arts classes, or "not
important" if they did not contribute to you taking more or fewer fine arts classes.
More

Fewer

Transportation
to/from rehearsals
& events
before/after school
and
evenings/weekends

o

o

o

Cost to participate

o

o

o

Responsibilities
taking care of
siblings before or
after school

o

o

o

Responsibilities
working a job
outside of school

o

o

o

My English
language skills

o

o

o

Moving and not
being able to take
fine arts classes at
my new school/s

o

o

o

Conflict with other
classes I wanted,
including AP and
Early College

o

o

o

Needing to catch up
in other classes

o

o

o
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Not Important

Q8 How are fine arts a part of your family life?
________________________________________________________________
Q9 How often do you engage in fine arts activities with your family outside of
school?

o Never
o Rarely
o Sometimes
o Frequently
o Almost all the time
Q10 How have you participated in fine arts programs outside of school? Check all
that apply.

▢
▢
▢
▢
▢
▢

at church
a class at [name] Community College (CC) or at a university
at a club, community center or other organization
with a family member
with a private lesson teacher outside of school
I do not participate in fine arts programs outside of school.

Q11 How has participation in the arts in school affected the way you have dealt with
COVID-19 this past year?
________________________________________________________________
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Q12 What do you think about fine arts classes in school?
I don't have an
opinion

True

False

Fine Arts classes
make a positive
contribution to our
school

o

o

o

Students at my
school value our
fine arts classes

o

o

o

My parents think
fine arts classes
are important

o

o

o

My principal openly
supports fine arts

o

o

o

My community
outside of school
celebrates fine arts

o

o

o
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Q13 Read each statement below and mark if it is important for you. Check all that
apply.

▢
▢
▢
▢
▢
▢
▢
▢
▢
▢
▢
▢
▢
▢
▢
▢

Fine arts help me be creative
Fine arts help me learn better
Fine arts give me a reason to come to school
Fine arts provide a safe space to express my emotions
Fine arts connect me to other students
Fine arts make me a well-rounded citizen
Fine arts help me understand the world around me
Fine arts help me feel better about myself
Fine arts help me be empathetic towards others
Fine arts teach me to collaborate with others
Fine arts will help me in life after high school
Fine arts teach me to be successful at anything I do
I want a career in fine arts
Fine arts teach me about being a leader
Fine arts teach me about being responsible
Fine arts teach me how to problem-solve
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▢
▢
▢
▢
▢
▢
▢
▢

Fine arts teach me about mastery
Fine arts strengthen my communication skills
Fine arts help me make better grades in other classes
Fine arts help my brain development
Fine arts teach me about things I wouldn't know otherwise
Fine arts help me deal with stress
Fine arts make me smarter
None of the above

Q14 How relevant do you think what you learn in fine arts classes is to helping you
be successful in life?

o Extremely relevant
o Somewhat relevant
o Neither relevant or irrelevant
o Somewhat irrelevant
o Extremely irrelevant
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Q15 How likely are you to pursue fine arts after graduation from high school, for fun,
college, or a career?

o Extremely likely
o Somewhat likely
o Neither likely or unlikely
o Somewhat unlikely
o Extremely unlikely
Q16 How much does cost play a role in your involvement in fine arts classes at
school? Consider any cost to participate, including class fees, the cost of required
equipment and supplies, uniform or costume fees, the need to fundraise, cost for
trips, etc.

o Cost is not an issue
o Cost is a little bit of an issue
o Cost is often an issue
o Cost is always an issue
Q17 In middle school, who was primarily responsible for choosing the fine arts
classes you took?

o I chose
o My parents chose
o The school chose for me
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Q18 In high school, who was primarily responsible for choosing the fine arts classes
you took?

o I chose
o My parents chose
o The school chose for me
Q19 How easy was it to register for the fine arts classes you wanted to be in?

o Extremely easy
o Somewhat easy
o Neither easy or difficult
o Somewhat difficult
o Extremely difficult
Q20 What can be done to improve your fine arts experiences in school?
________________________________________________________________
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Appendix B: 2021 High School Exit Survey
2021 High School Exit Survey
Welcome to the High School Exit Survey! This survey is an opportunity for you to
give district officials information about your high school experience and your plans
after graduation. This survey takes about 15 minutes to complete. You will not be
identified in survey reporting. Thanks for your participation!
Survey Taking Tip: Please use the buttons within the survey page to go back
and forth through the survey. Do not use the backward or forward buttons on the
web browser at the top of the screen. You will get an error message. If you forget
and accidentally hit the back button on your browser and get an error message, just
refresh your screen to return to the point where you left off. Now let's get started!
Section 1: Future Plans and Family Information
Q1 By this time next year, what do you plan to be doing?

o Attend college or technical/trade school only
o Attend college or technical/trade school while working full-time
o Attend college or technical/trade school while working part-time
o Enlist in the military (e.g., Army, Air Force, Navy, Marine Corps, Coast Guard,
etc.)

o Work full-time only
o Work part-time only
o Other (e.g., apprenticeship, internship, parenting, mission/volunteer work,
etc.)

o Not sure/No plans yet
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Q2 What type of institution do you plan to attend in the year after high school?

o 4-year college or university only
o 2-year community college only
o 2-year community college and then transfer to 4-year college
o Technical/trade school, licensure or certificate program
Q3 Which 2-year community college do you plan to attend?
(If your school is not on this list, please provide the name in the box below.)

o [list redacted to remove state-related names]
Q4 Which 4-year college or university do you plan to attend?
(If your school is not on this list, please provide the name in the box below.)

o [list redacted to remove state-related names]
Q5 Which technical/trade school, licensure or certificate program do you plan to
attend?
(If your school is not on this list, please provide the name in the box below.)

o [list redacted to remove state-related names]
Q6 What semester do you plan to start going to college, university, or
technical/trade school?

o This summer
o This fall
o Next spring
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Q7 Are you planning to attend college or technical/trade school online?

o Yes
o No
o Not sure
Q8 Are your plans for next year different from what you were planning before the
COVID-19 pandemic?

o Yes
o No
o Not sure yet
Q8.1 How have your plans changed?
________________________________________________________________

109

Q9 At what time in your life did you start thinking about college as a possibility
after high school?

o As long ago as I can remember
o In elementary school
o In middle school
o In high school
o I've never thought about college and/or technical/trade school as an option for
me after high school.

Q10 What grade were you in when you when started thinking about college as a
possibility after high school?

o9
o 10
o 11
o 12
Q11 What is the highest degree you expect to earn during your lifetime?

o High school diploma
o Some college, certification, and/or industry license
o Bachelor's degree
o Advanced degree (e.g., Master's, J.D., Ed.D., Ph.D., Psy.D., etc.)
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Q12 If you are not planning to pursue further education within a year of
graduation, what is your primary reason?

o Financial (e.g., can't afford to attend school, need income from working, etc.)
o Academic (e.g., grades/test scores aren't high enough, don't feel
academically prepared for college)

o Employment (e.g., job training, internship, and/or apprenticeship program
through employer)

o Personal obligations (e.g., child care or family responsibilities)
o Personal preference (e.g., don't like school, career goals don't require
college)

o Personal health or medical reasons
o Gap year (i.e., will take some time off from school and plan to enroll in college
after a year)

o Other (please specify)

________________________________________________
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Q13 Select the one area that best fits your career plans after high school:

o Agriculture, Food, and Natural Resources
o Architecture and Construction
o Arts, Audio/Video Technology, and Communications
o Business Management and Administration
o Education and Training
o Finance
o Government and Public Administration
o Health Sciences
o Hospitality and Tourism
o Human Services
o Information Technology
o Law, Public Safety, Corrections, and Security
o Manufacturing
o Marketing
o Science, Technology, Engineering, and Mathematics
o Transportation, Distribution, and Logistics
o I do not know what area I would like to pursue.
Q14 Have you taken a high school course in the area you plan to study or have a
career?

o Yes
o No
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Q15 Why didn't you take a course in the area you plan to study or have a career?
(Select all that apply.)

▢ I didn't know about courses available to me.
▢ I wanted to, but there were no such courses offered at my school.
▢
I wanted to, but my schedule would not allow it (e.g., the class was full,
or I am in band or athletics so could not fit these classes, or the classes occurred
at the same time as required classes, etc.).

▢ I was not interested in taking a course in this area while in high school.
▢ My parents did not want me to take a course in that area.
▢ It might have impacted my GPA or class ranking.
▢
Other (please specify).
____________________________________________
Q16 Overall, my parent(s) and/or guardian(s) were involved in my schooling during
high school.

o Yes
o No
Q17 Did at least one of your parents and/or guardians ever enroll in college
or technical/trade school after high school?

o Yes
o No
o I do not know.
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Section 2: Activities
Q18 Did you participate in extracurricular activities during high school (e.g., music,
dance, theater, sports, girl or boy scouts, clubs, etc.)?
Note. Extracurricular means outside of your course requirements or school day.

o Yes
o No
Q19 Did you participate in any community service opportunities during high school?
Note. Community service may have been in or outside of school and/or a part of
your extracurricular activities.

o Yes
o No
Q20 Please indicate how many hours you typically worked at a paid job each week
during your senior year?

o Did not work
o Less than 10 hours
o 11- 20 hours
o More than 20 hours
Q21 The amount of time I worked was impacted by COVID-19.

o Yes
o No
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Q22 What is the primary reason you worked in high school?

o To save money for college
o To help my family with bills/expenses
o To have my own money
o Other ________________________________________________
Q4.4 During high school, how many hours per week you typically spent studying,
doing research, or completing homework assignments outside of class?

o None
o 1-5 hours
o 6-10 hours
o 11-15 hours
o 16 or more hours
The following questions will be about your fine arts classes (art, dance, music,
theatre) from middle school through high school.
Q24 How well did the fine arts classes offered match your interests?

o Not well at all
o Slightly well
o Moderately well
o Very well
o Extremely well
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Q25 Overall, how satisfied were you with the fine arts options available?

o Extremely satisfied
o Somewhat satisfied
o Neither satisfied nor dissatisfied
o Somewhat dissatisfied
o Extremely dissatisfied
The following questions will be about your virtual learning experiences this year.
Q26 Please describe how you feel about your learning experience now that you are
completing some of your classes virtually. What was positive about this learning
experience? What was challenging?
________________________________________________________________
Q27 Prior to last year, would you like to have taken some of your
classes virtually (instead of in a classroom)?

o Yes
o No
o I don't know
o Other (please specify):

________________________________________________
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Section 3: Efficacy
Q28 How confident are you that you will know how to seek our resources or support
systems related to what you are planning (e.g., tutoring, living arrangements, health
insurance, financial aid) for next year?

o Not at all confident
o Slightly confident
o Somewhat confident
o Quite confident
o Extremely confident
Q29 How confident are you that you can complete all the work that is assigned in
your classes?

o Not at all confident
o Slightly confident
o Somewhat confident
o Quite confident
o Extremely confident
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Section 4: Postsecondary Preparation
Q30 Have you ever used [software name] for the following activities?
Yes
Create and/or manage 4year high school plan
College or technical/trade
school search
Resume building
Career exploration
College visit sign up
Class rank/GPA inquiry
Scholarship seeking
Other activities with your
counselor

o
o
o
o
o
o
o
o
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No

o
o
o
o
o
o
o
o

Q31 What academic activities did you complete in high school to prepare for
college or career after graduation?
(Select all that apply.)

▢
I have not completed any academic activities to prepare for college or
career after high school.
▢
Took one or more Advanced Placement (AP) or International
Baccalaureate (IB) classes
▢
Took test prep class for the PSAT, SAT, ACT, TSI (e.g., APIE, Khan
Academy, More Than a Teacher, Kaplan, Princeton Review, Edgenuity, etc.)
▢ Took college entrance test (SAT, ACT, TSI)
▢ Took College Level Examination Program (CLEP) exams
▢
Completed and/or are currently enrolled in [name] Community College
(CC) and/or [university name] courses (e.g., Early College Start, dual credit,
articulated credit)

▢
▢
▢

Took other college level courses (institution names redacted)
Took the Armed Services Vocational Aptitude Battery (ASVAB)

Completed Career and Technical Education (CTE) pathway of
courses/program of study

▢

Earned industry certification (e.g., Adobe, CPR, coding, floral design,
Microsoft Office, OSHA, emergency medical, veterinary Assistant, etc.)
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Q32 What preparation activities did you complete in high school to
prepare for college or career after graduation?
(Select all that apply.)

▢
I have not completed any preparation activities to prepare for college
or career after high school.
▢ Visited one or more colleges or trade/technical schools
▢ Attended one or more college and/or career fairs
▢ Visited job or corporate site
▢ Participated in internship or apprenticeship
▢
Met with school counselor or college and career adviser to discuss
college plans and processes
▢
▢
▢
▢

Met with college representative/recruiter
Met with military recruiter
Participated in CC advising, admissions, and/or financial aid
Attended financial aid event(s)
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Q33 What forms did you complete in high school to prepare for college or
career after graduation?
(Select all that apply.)

▢

I have not completed any forms to prepare for college or career after
graduation.

▢ Completed one or more college applications
▢ Completed a financial aid application (e.g., FAFSA or TASFA)
▢ Completed one or more scholarship applications
▢
Requested one or more transcripts (an official record of your high
school classes and grades) to send college or technical school
▢ Completed one or more job applications
▢ Completed enlistment documents for the military
▢
Other (please specify):
_____________________________________________
Q34 This past year, text messages were sent to seniors about college and financial
aid. Did you get one or more of these messages?

o Yes
o No
o I don't remember getting text messages about college.
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Q35 Overall, how helpful were the text messages you received?

o Not at all helpful
o Somewhat helpful
Section 5: Support
Q36 Which of the following people have told you, personally, that you should go to
college?
(Select all that apply.)

▢
▢
▢
▢
▢
▢
▢
▢

No one
Parent(s)
Sibling(s) or other family member(s)
Teacher(s)
Coach(es)
Mentor(s)
Counselor(s)

College and Career Center advisor (Note. Sometimes the advisor in
the college and career center might be called your "Project ADVANCE" advisor.)
(10)

▢
▢

Friend(s)
Other ________________________________________________
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Q37 Who helped you complete steps for enrolling in college or technical/trade
school?
(Select all that apply.)

▢ Does not apply to me. I am not planning to go to college.
▢ No one
▢ Parent(s)
▢ Sibling(s) or other family member(s)
▢ Teacher(s)
▢ Coach(es)
▢ Mentor(s)
▢ Counselor(s)
▢
College and Career Center advisor (Note. Sometimes the advisor in
the college and career center might be called your "Project ADVANCE" advisor.)
▢
▢

Friend(s)

Other (please specify):
_____________________________________________
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Q38 Who helped you complete steps for becoming employed after high school?
(Select all that apply.)

▢
▢
▢
▢
▢
▢
▢
▢
▢

Does not apply to me. I am not planning to go to work.
No one
Parent(s)
Sibling(s) or other family member(s)
Teacher(s)
Coach(es)
Mentor(s)
Counselor(s)

College and Career Center advisor (Note. Sometimes the advisor in
the college and career center might be called your "Project ADVANCE" advisor.)

▢ Friend(s)
▢
Other (please specify):
_____________________________________________
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Q39 Who helped you complete steps for enlisting in the military?
(Select all that apply.)

▢
▢
▢
▢
▢
▢
▢
▢
▢

Does not apply to me. I am not planning to enlist in the military.
No one
Parent(s)
Sibling(s) or other family member(s)
Teacher(s)
Coach(es)
Mentor(s)
Counselor(s)

College and Career Center advisor (Note. Sometimes the advisor in
the college and career center might be called your "Project ADVANCE" advisor.)

▢ Friend(s)
▢
Other (please specify):
_____________________________________________

125

Q40 Who helped you complete steps for achieving other personal goals or
aspirations?
(Select all that apply.)

▢
Does not apply to me. I don't need help with achieving other goals or
aspirations.
▢
▢
▢
▢
▢
▢
▢
▢

No one
Parent(s)
Sibling(s) or other family member(s)
Teacher(s)
Coach(es)
Mentor(s)
Counselor(s)

College and Career Center advisor (Note. Sometimes the advisor in
the college and career center might be called your "Project ADVANCE" advisor.)

▢ Friend(s)
▢
Other (please specify):
_____________________________________________
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Q41 What types of help do you need from your high school?
(Select all that apply.)

▢
▢
▢
▢
▢

Instructional support to complete my classwork
Help to cope emotionally during this challenging time
Help with my college plans
Support in finding a job after high school

More information to help meet my family's needs (e.g., meals,
childcare, housing, etc.)

▢

I do not need any help from my school.
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Section 6: Postsecondary Financing
Q42 How do you plan to pay for your education after high school?
(Select all that apply.)

▢
▢
▢
▢
▢

I don't know how I am going to pay for my education after high school.
Scholarships and/or grants
Loans
Family or personal savings

Tuition and fees exemption (e.g., foster care, adoption, highest
ranking, deaf, blind)

▢
▢
▢

Military benefits
Benefits from employer
Working during the school year and/or summer
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Q43 Where did you learn about options for paying for your education after high
school?
(Select all that apply.)

▢
▢

Financial aid events

Information from college, university, or technical/trade school (e.g.
websites, brochures, or on-site visits)

▢ Social media (e.g., text messages, Twitter, Facebook, etc.)
▢ U.S. Department of Education or FAFSA websites
▢ College recruiter at my high school
▢ Parents or other adults
▢ Counselor(s)
▢
College and career advisor (Note. Sometimes the advisor in the
college and career center might be called your "Project ADVANCE" advisor.)
▢
▢
▢
▢
▢
▢

Teacher(s)
Siblings and/or school friends
AVID course
College readiness course
Senior economics class
None of these
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Q44 If you did not submit a financial aid application, why not?
(Select all that apply.)

▢ I did not know about the financial aid process.
▢ I do not plan to go to college or technical/trade school.
▢ It is too complicated.
▢ My family was not willing to submit private financial information.
▢ My family did not submit taxes last year.
▢ My family did not think we would be eligible for financial aid.
▢
Other (please specify):
_____________________________________________
Section 7: Open-Ended
Your counselor, college and career advisor, relevant college staff, and/or other
college support specialist will continue to provide college and career support postgraduation.
Q45 Please provide an updated cell phone number information to receive text
messages
(e.g. xxx-xxx-xxxx).
Q46 Please provide an updated email address to receive messages (e.g.
xxxx@xxxxx.xxx).
________________________________________________________________
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Final thoughts ...
Q47 Is there anything else (e.g., areas of improvement or strengths for campus
or district) on your mind about your high school experience that you would like the
adults in [district] to know?
________________________________________________________________
Q48 Last, what advice would you give incoming high school freshmen that will
help them prepare for a successful high school experience?
________________________________________________________________

Please click "Submit" to complete the High School Exit Survey!
Q49 Are you interested in completing an additional survey about your experiences in
Fine Arts classes (art, dance, music, theatre) at [district]?

o Yes
o No
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Appendix C: Codebook
SPSS
Dataset

Codebook: Student Voice and Choice

Overview

Spring 2021 survey administered to graduating seniors
electronically
District Senior Exit Survey (49 questions); District Arts
Questionnaire (20 questions), District de-identified data
3135

Source
Sample
Size
Updated

April 9, 2022

Structure of the Dataset
Column Variable Name

Variable Description

Variable Metric/Labels
Note: Categorical
variables need to have
labels for the categories

1

STUDYID

N/A

2
3
4

LOC
GENDERrc
RACErc

Unique study ID
assigned by district
Location ID
Gender
Race

5
6

GPA
ARTS

7

ASURV

8

ECODISrc

9

LEPrc

10

SPEDrc

11

MOBrc

12
13
14
15

ENR
ABS
REM
DIP

Cumulative GPA
Arts Semesters taken in
HS
Requested to take Arts
Survey
Coded as ECODIS
during grades 9-12
Coded as ECODIS
during grades 9-12
Coded as ECODIS
during grades 9-12
Attended more than 1
campus in grades 9-12)
Total Days Enrolled
Days Absent
Days Remote
Days In Person
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IDs of schools
1 = Female; 0 = Male
1 = Hispanic, 2 = White, 3
= Black Afr Am, 4 = Asian,
5 = 2 or more races, 6 =
AI/AN, 7 = NH or other PI
N/A
N/A
1=yes
1=yes, 0 = no
1=yes, 0 = no
1=yes, 0 = no
1=yes, 0 = no
N/A
N/A
N/A
N/A

16

DPLANS

Plans for 1-year post
graduation

17

DINST

Institution plans for 1year post graduation

18

DDIF

Are plans different that
prior to COVID-19?

19

DCOL

At what time did you
start thinking about
college?

20

DGR

21

DHI

In what grade did you
start thinking about
college?
What is the highest
lifetime degree you
expect to earn?

22

DRSN

If you are not planning
to pursue further
education within a year,
what is the primary
reason?

23

DFIT

Area that best fits your
career plans
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1=college tech only
2=college tech working full
time
3=college tech working
part time
4=military
5=work full time
6=work part time
7=other
8=not sure
1=tech, trade, license or
certificate
2=2-year community
college w/transfer to 4
year
3=2-year community
college
4=4-year college
2=yes
0=no
1=not sure yet
4=as long ago as I can
remember
3=elementary
2=middle
1=high
0=never
Grade (9, 10, 11, or 12)
1=high
2=some college, cert or
license
3=bachelor’s
4=advanced
1=financial
2=academic
3=employment
4=obligations
5=preference
6=health or medical
7=gap year
8=other?
1=agriculture, food,
natural resources

24

DCRS

25

DPAR

26

DPED

27

DEX

28

DCSER

29

DPDW

30

DHRSC

Have you taken a HS
course in your planned
area of study or career?
Overall parents were
involved in my schooling
during HS
Did at least one parent
enroll in college or tech
school post HS?
Did you participate in
extracurricular activities
during HS?
Did you participate in
community service
during HS?
How many hours did
you typically work at a
paid job each week
during your senior year?
Amount of time worked
was impacted by
COVID-19
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2=architecture and
construction
3=arts, av tech,
communications
4=business mgmt. and
admin
5=education and training
6=finance
7=government and public
admin
8=health sciences
9=hospitality and tourism
10=human services
11=information technology
12=law, public safety,
corrections, security
13=manufacturing
14=marketing
15=STEM
16=transportation,
distribution, logistics
17=not sure
0=no
1=yes
0=no
1=yes
0=no
1=yes
2=don’t know
0=no
1=yes
0=no
1=yes
0=did not work
1=less than 10
2=11-20
3=more than 20 hours
0=no
1=yes

31

DREASW

32

DHRSTU

33

DCPOST

34

DCCOMP

35

ADMATCH

36

ADSAT

37

AMID

38

AHS

39

AFRIENDS

What is the primary
reason you worked in
HS?

1=money for college
2=help with family
expenses
3=money for myself
4=other?
During HS how many
0=none
hours per week did you 1=1-5
typically spend studying, 2=6-10
researching or
3=11-15
completing homework
4=16 or more
outside of class?
How confident are you
0=not at all
that you will know how
1=slightly
to seek resources or
2=somewhat
support systems related 3=quite
to your plans for next
4=extremely
year?
How confident are you
=not at all
that you can complete
1=slightly
all the work assigned in 2=somewhat
your classes?
3=quite
4=extremely
How well did the fine
0=not at all
arts classes offered
1=slightly
match your interests?
2=moderately
3=very
4=extremely
How satisfied were you 4=extremely satisfied
with the fine arts options 3=somewhat satisfied
available?
2=neither
1=somewhat dissatisfied
0=extremely dissatisfied
When requesting arts
0=never
classes in MS were you 1=rarely
placed in your first
2=sometimes
elective choice?
3=usually
4=always
When requesting arts
0=never
classes in HS were you 1=rarely
placed in your first
2=sometimes
elective choice?
3=usually
4=always
My friends taking arts
0=not important
classes
1=fewer
2=more
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40

AFITIN

41

AME

42

APROF

43

AINT

44

ASTR

45

ACULT

46

AAFT

47

AEXO

48

ATEA

49

APAR

50

ASTA

51

ACON

52

ACHO

53

ATDAY

54

ATEVE

Fitting in with other arts
students

0=not important
1=fewer
2=more
People like me being
0=not important
represented in arts
1=fewer
classes
2=more
People like me being
0=not important
represented in arts
1=fewer
careers as professionals 2=more
Arts classes that
0=not important
interest me
1=fewer
2=more
Strong arts programs at 0=not important
my school
1=fewer
2=more
Arts classes that speak 0=not important
to me, my community,
1=fewer
culture experience
2=more
Wanting to pursue arts
0=not important
for fun, school, career
1=fewer
after graduation
2=more
Arts experiences
0=not important
outside of school
1=fewer
2=more
Being recruited by
0=not important
teachers
1=fewer
2=more
Being encouraged by a 0=not important
parent or guardian
1=fewer
2=more
Being recruited by a
0=not important
classroom teacher,
1=fewer
counselor or principal
2=more
Connection with arts
0=not important
teacher/s
1=fewer
2=more
Understanding arts
0=not important
choices available
1=fewer
2=more
Time in my schedule
0=not important
during the day
1=fewer
2=more
Time in my schedule
0=not important
during evenings &
1=fewer
weekends
2=more
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55

ATRANS

Transportation to/from
rehearsals & events

56

ACOST

Cost to participate

57

ASIBS

Responsibilities taking
care of siblings

58

AWORK

Working a job outside of
school

59

ALANG

My English language
skills

60

AMOVE

61

ACONF

Moving and not being
able to take arts classes
at my new school
Conflict with other
classes I wanted

62

ACAT

Needing to catch up in
other classes

63

AFAM

How often do you
engage in arts activities
with your family outside
of school?

64

ACHU

65

ACCU

66

ACLUB

67

AFAM

How have you
participated in arts
programs outside of
school (check all that
apply)?
How have you
participated in arts
programs outside of
school (check all that
apply)?
How have you
participated in arts
programs outside of
school (check all that
apply)?
How have you
participated in arts
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0=not important
1=fewer
2=more
0=not important
1=fewer
2=more
0=not important
1=fewer
2=more
0=not important
1=fewer
2=more
0=not important
1=fewer
2=more
0=not important
1=fewer
2=more
0=not important
1=fewer
2=more
0=not important
1=fewer
2=more
0=never
1=rarely
2=sometimes
3=frequently
4=almost all the time
1=church

1=class at ACC or
university

1=club, community center,
organization

1=family member

68

APVT

69

ADONT

70

APOS

71

ASTUVAL

72

APARIMP

73

APRINSUP

74

ACOMCEL

75
76

ACREATE
ALEARN

77

ATTEND

78

AEMOTION

79

ASTUCONN

80

AROUND

81

AWORLD

82

ASELF

programs outside of
school (check all that
apply)?
How have you
participated in arts
programs outside of
school (check all that
apply)?
How have you
participated in arts
programs outside of
school (check all that
apply)?
Arts classes make a
positive contribution to
our school
Students at my school
value arts classes

1=private lessons

1=do not participate

0=false
1=true
2=no opinion
0=false
1=true
2=no opinion
My parents think fine
0=false
arts classes are
1=true
important
2=no opinion
My principal openly
0=false
supports arts
1=true
2=no opinion
My community out of
0=false
school celebrates arts
1=true
2=no opinion
Arts help me be creative 1=important
Arts help me learn
1=important
better
Arts give me a reason to 1=important
come to school
Arts provide a safe
1=important
space to express my
emotions
Arts connect me to
1=important
other students
Arts make me a well1=important
rounded citizen
Arts help me
1=important
understand the world
around me
Arts help me feel better 1=important
about myself
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83

AEMPATH

84

ACOLLAB

85

AFTERLIFE

86

ASUCC

87

ACAREER

88

ALEAD

89

ARESP

90

ASOLVE

91

AMASTER

92

ACOMSKL

93

AGRADES

94

ABRAIN

95

AKNOW

96

ASTRESS

97
98

ASMART
ALIFE

99

APURSUE

100

ACOST

Arts help me be
empathetic towards
others
Arts teach me to
collaborate with others
Arts will help me in life
after high school
Arts teach me to be
successful at anything I
do
I want a career in fine
arts
Arts teach me about
being a leader
Arts teach me about
being responsible
Arts teach me how to
problem-solve
Arts teach me about
mastery
Arts strengthen my
communication skills
Arts help me make
better grades in other
classes
Arts help my brain
development
Arts teach me about
things I wouldn’t know
otherwise
Arts help me deal with
stress
Arts make me smarter
How relevant do you
think what you learn in
arts classes is to
helping you be
successful in life?

1=important
1=important
1=important
1=important
1=important
1=important
1=important
1=important
1=important
1=important
1=important
1=important
1=important
1=important

1=important
4=extremely relevant
3=somewhat relevant
2=neither relevant or
irrelevant
1=somewhat irrelevant
0=extremely irrelevant
How likely are you to
4=extremely likely
pursue arts after
3=somewhat likely
graduation from HS for
2=neither likely or unlikely
fun, college or a career? 1=somewhat irrelevant
0=extremely irrelevant
How much does cost
0=not an issue
play a role in your
1=little bit
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101

AMIDCHO

102

AHSCHO

103

AREG

104
105
106
107
108
109

ECODIS
GEN
RACE
LEP
SPED
MOB

involvement in arts
classes at school?
Consider any cost to
participate …
Who was primarily
responsible for choosing
the arts classes you
took in MS?
Who was primarily
responsible for choosing
the arts classes you
took in HS?
How easy was it to
register for the arts
classes you wanted to
be in?
ORIGINAL
ORIGINAL
ORIGINAL
ORGINAL
ORIGINAL
ORIGINAL
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2=often
3=always
1=school
2=parents
3=me
1=school
2=parents
3=me
4=extremely easy
3=somewhat easy
2=neither easy or difficult
1=somewhat difficult
0=extremely difficult
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